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ABSTRACT 
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TEACHERS TEACHING TEACHERS 
TO TEACH THE BIBLE 


by 


William D. Crutcher 
United Theological Seminary, 2004 


Mentor 


Larry A. Grunden, Ph. D. 


The study that was undertaken was designed to develop lay ministry through the process 
of teacher mentoring. The context was Mt. Gilead Missionary Baptist Church in 
Lexington, Kentucky. Six teaching workshops were developed to provide an instrument of 
change, collaboration, and reflection. Reading the scripture and praying supported 
learning. The experienced teachers mentored assistant teachers during the workshops and 
supervised their practice in the Sunday school. The pastor or coach supervised and 
facilitated the process of teaching. Qualitative instrument and case study analysis revealed 


that this program did improve learning and the desire for personal growth. 
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INTRODUCTION 


In the past thirty years there has been in many parts of the United States, a new 
and greater awareness within the African-American church of a need for a quality 
Christian education. This notion has come about as a result of the social and economic 
changes that have taken place over the years. Blacks have greater opportunities for 
obtaining higher education and better paying jobs. Many have responded to these positive 
changes with a renewed approach on life. The overall view is that the realizations of 
aspirations by individuals are attainable. With these newfound concepts, churches are 
beginning to take a more critical view of the way they perform ministry. Some members 
feel that the church is not living up to the commitment of the “Great Commission.” While 
they achieved a lot in the past with limited resources, they believe that with the renewed 
approach they are just scratching the surface in training Christian workers. Today there is 
a greater influence on Christian education as a result of mass media communication. There 
are numerous means of transportation, communication media, including newspapers, 
magazines, television, and Internet including the email system, home connected telephones 
and cell phones. As a result of these changes, the media in the form of what they see, read, 
and hear influences the demeanor of the young and old people. This necessitates that early 
in our Christian journey we must critically view what we learn in order to separate the 
truth from fiction. We need to continuously educate ourselves in God’s word. We need 
more and better-prepared teachers in our Churches, as is the case with Mount Gilead 


Baptist church. 


Mt. Gilead Baptist Church, where I have been a pastor for the past twenty-nine 
years, has difficulty in recruiting loyal and committed workers in various departments. 
Members show a lack of confidence when standing before the congregation. They 
attribute this to the fact that they are afraid to be scrutinized. This has led to the teachers 
within the church questioning their own abilities to teach the Bible. Rather than viewing 
the questioning of one’s abilities as negative, they express the desire to be efficient as 
instructors in order to better serve the learners and the community, Dr. Patricia Cranton 
describes questioning as a part of growth, i.e., “Becoming a better teacher also includes 
questioning, and thinking critically about one’s own practice.”! As a consequence of these 
new insights, the Church schoolteachers, pastor, and members have expressed an earnest 
desire for Christian education. The purpose of the project was to design and implement a 
model to better equip the teachers of Mt. Gilead church school. The model proposes the 
involvement of experienced teachers whereby they work in collaboration with the learners. 
The project is called “Teachers Teaching Teachers to Teach the Bible.” This may be 
viewed as a Bible Teaching Skills Workshop. Thus, the primary purpose of the workshop 
was to provide Sunday school teachers, as well as other adults, training in teaching the 
Bible with confidence and effectiveness, and instilling a sense of spiritual commitment. It 
was designed to provide a process where collaboration, observation, and reflection in 
learning can take place. It also introduces participants to tools that will aid them in 
studying and teaching of the Bible. Furthermore, the project was geared at addressing the 
need to recruit new teachers and develop a process of reflection with other Sunday school 


teachers within the church. A result of this process is that tramed teachers will mentor 


! Patricia Cranton, Professional Development as Transformative Learning (San Francisco, 
California: Jossey-Bass Publishers, 1996), 2. 


other laity to become effective instructors in Christian education and Bible study. The 
assumption was that through teachers mentoring each other to teach and the pastor 
coaching the process, people at all levels would learn. The supposition was that critical 
reflection and prayer through the process would increase Christian knowledge within 
those being taught. A main goal of the project was for me to observe teachers mentoring 
the laity, and then to evaluate the degree to which learning took place in the Sunday 
school as a result of this practice of ministry. The focus of the study was on the mentoring 
aspect and learning with the pastor (coach) coordinating and facilitating the traming 
process in the church. The pastor (coach) reflected on the theological contents of the 
study and kept all participants focused on the process, and facilitated other activities that 
emerged out of this process of experimentation. 
The objectives of this project were as follows: 
1) To teach experienced teachers what they need to know about teaching 
other teachers. 
2) Use experienced teachers to equip associates for teaching Sunday school 
classes. 
3) Put the pastor into the role of a spiritual coach for the overall process. 
4) Promote growth at many levels through mentoring, reflection and prayer. 
The ministry model consists of six training sessions, which were presented by 

experienced teachers to six learning teachers on a weekly basis. Learning (assistant) 
teachers follow up weekly training sessions by teaching Sunday school class under 
supervision of the lead (experienced) teachers. The pastor (coach) conducted a case study 
in the seventh and eighth session, in which questionnaires and surveys were used, and the 


program was evaluated and reflected upon by all participants. During the implementation 


process, evaluation of the model was qualitative. It became clear that the outcome from 
the model of “teacher mentoring teacher” could be useful to the pastor, Sunday school 
teachers, and other Christian educators working with members of the congregation. 

Below is a brief description of what is covered from Chapter one to six. 

Chapter One focuses on the area of ministry that the model addresses. This chapter 
provides the four important reasons for choosing the subject, “teachers teaching teachers 
to teach” as a process for growth. The desires of the congregation, the influence of 
tradition, personal experience, and claims of the scripture are listed and discussed as 
motivators for the proposed model, The history of Mt. Gilead Baptist Church and context 
are reflected upon in this chapter. 

In chapter Two the focus is on the narrative of “state of the art” on the concept of 
developing lay mmuistry through the process of teacher mentoring and pastor coaching in 
the church school. Chapter Three establishes a theoretical foundation for the model. 
Theological, biblical, and historical foundations are discussed in order to establish their 
pertinence to the proposed model. In chapter Four, the discussion centers on the 
methodology and design of the model that was used in field studies. A discussion on the 
design of the model for the implementation phase is provided. Chapter Five gives the 
account of what happens during the implementation of the project. The methods that were 
used in data collection and analysis are detailed. 

Chapter Six gives a summary of the researcher’s reflection upon the field 
experience. This chapter provides the reader with information about the effect of this 
experience on the researcher, and the context. The chapter also proposes modification that 


might be made so that implementation of the model is more effective. 


CHAPTER ONE 


MINISTRY FOCUS 


As a means of revitalizing the Sunday school, how can the pastor of a rural, 
historically African-American church develop a congregational process of training the laity 
to become Bible teachers? The area of ministry that the model addresses is the 


development of lay ministry through teacher mentoring. 
Definition of Mentoring 


According to Dr. Donald L. Griggs, the mentoring or “buddy system” is when the 
inexperienced teacher benefits from an experienced mentor or buddy with whom he or she 
shares questions, ideas, and strategies.! Dr. Ken Hemphill, an expert in Sunday school 
growth strategies, believes this to be the best model. In his book he emphasizes that a 
living model is the most instructive. When a teacher enlists another teacher, and then 
explains how to outline and prepare to teach, the lesson sticks. If the mentoring teacher 
then allows the prospective teacher an opportunity to teach while the mentor is present, 


the lesson is more deeply imbedded. Immediate feedback can provide both affirmation and 


! Donald Griggs, Teaching today’s Teachers to Teach (Nashville, Tennessee: Abingdon Press, 
2003), 160. 


correction teaching, as a partner of a more experienced teacher is invaluable.? The Mt. 


Gilead model is designed according to this concept. 
Reasons for choosing this area of Ministry 


Among several reasons, there are four important motivators for choosing this area 
of ministry. The reasons are to implement the desires of the congregation, the African- 
American concept of pastoral leadership, the pastor’s personal experience, and claim of 


scripture. 
Implementing the Desires of the Congregation 


Before a context committee was organized, the pastor and members of the church 
had expressed the desire for Mt. Gilead to be involved in Christian education. The project 
was an effort to implement the desires of the congregation. The first meeting of the 
context associates was held at the church to discuss our needs for spiritual and educational 
growth. This was inspired by an inward desire from both the pastor and members of the 
church for a positive change. The feeling within the congregation was that this aspect of 
change is logical and attainable. Dr. David Ray, in his book, Small Churches are the Right 
Size, gives support to this assumption. He mentioned that small congregations can grow 
when attitudes towards change are positive, when growth programs are intentional, 
ageressive, and comprehensive.> After dialogue between the pastor and the members, we 


agreed that our greatest emphasis should be on Christian education and Bible study. 


2 Ken Hemphill, Revitalizing the Sunday Dinosaur (Nashville, Tennessee: Broadman & Holman 
Publishers, 1996), 145. 


3 David Ray, Small Churches Are the Right Size (New York: The Pilgrim Press, 1982), 172. 


Traditionally, members of the Mt. Gilead church had a belief that the Sunday school was 
only meant for the children. This could have been influenced by the fact that prior to 1960, 
Mt. Gilead met only twice per month for a morning service, which was held on the second 
and fourth Sunday. Another mitigating factor is that Mt. Gilead is located a long distance 
from a area of town, and this is a major contributing factor for the low membership and 


inconsistent church attendance. 
The African-American Concept of Pastoral Leadership (Tradition) 


The second reason f populated or choosing this area of ministry was the influence 
of the African-American Concept of Pastoral Leadership. Mt. Gilead, a traditionally 
African-American congregation does expect the pastor to take preeminent leadership role. 
Consequently, the shared leadership with clergy is seldom emphasized.‘ In my household, 
I was taught to make realistic plans and immediately implement them, and make a follow 
up when necessary. I have attempted to carry this teaching with me to my pastoral duties. 
Over the years I have learned however, that only a few members of the congregation have 
had the same upbringing as mine. It is common practice to have grandiose designs for 
great projects during church meetings only to fade without a follow-up. On several 
occasions, I have had to complete projects that the congregations had agreed on, but 
failed to either start or complete the task. For example, the remodeling of the church did 
require a substantial manpower to complete, but I found myself working alone of this 
project. As I grew older and my health declined, I have had to reduce the workload 
that I have carried over the years. My love for God and the congregation has, however, 


4 Nancy T. Ammerman, Jackson W. Carroll, Carl S Dudley, and William Mckinney, ed., 
Studying Congregations (Nashville, Tennessee: Abingdon Press, 1998), 170. 


increased over the years. I have realized that the notion that God calls the laity to minister, 
is not understood by many people. There is a need to teach God’s word and responsibility 
to the congregation and to train individuals to work together to accomplish Christian 
Goals. Therefore, this model will serve as a valuable tool towards the facilitation of this 


program of development. 
Personal Experience 


The third and most influential reason that this area of ministry was chosen results 
from personal experience. After my father returned from the Army in the spring of 1946, 
my family moved from Wilmore to Nicholasville, Kentucky. Our new house was situated 
next to the Christian Parsonage. As a result of this location, I had the privilege of 
fellowshipping with the various ministers who had charges at the East Maple Christian 
church. After several years of being in Nicholasville, I met with the newly called minister, 
Jessie Hicks. He had just graduated from Kentucky Bible College in Louisville, and he 
became my spiritual mentor and friend. At the time, I was 16 years of age and eager to 
learn from this highly respected and dynamic minister. He embraced me as part of his 
family and we often traveled together to various churches where he preached, and he gave 
me the opportunity to play piano during the service. My relationship with Rev. Hicks 
brought me close to the Lord and I could appreciate his teachings even better. Through 
him I was able to meet many people in the Christian ministry. At the time, I could not 
envision that Christ was preparing me for the gospel ministry and Brother Hicks was my 
spiritual mentor. When many years had passed and I had accepted the call to preach, the 
knowledge that I had gained from the relationship with Rev. Hicks proved to be a valuable 


asset. The first revival that I preached was in his church and under his supervision. He 


taught and demonstrated the various aspect of ministry to me. These early influences 


convinced me that the mentoring model in the teaching ministry is the best. 
Need For Quality Teachers of the Bible 


As a former teacher of Industrial and Vocational Education, who have been 
certified by the state of Kentucky, I am appreciative of the educational aspects of the 
church. However, in my forty years as a teaching pastor in the African-American church, I 
have learned that there is limited knowledge about the Bible, even among the laity. I have 
paid attention to churches with large Sunday school attendance; they too face a problem in 
that they do not have enough trained quality teachers. Overall, it seems there are few 
effective ways of recruiting and training committed teachers. From the critical observation 
and reliable testimony, I also have learned that most members obtain their knowledge of 
the bible mostly from the gospel ministers, in particular from preaching over the radio and 
television on Sundays. Although these are good opportunities to gain some knowledge of 
the bible, Christians are challenged by scriptures to an even greater and personal 
commitment concerning God’s word. In Paul’s letter to Timothy he states: “Study to shew 
thyself approved unto God, a workman that needeth not be ashamed, rightly dividing the 


word of truth.”> 
Claim of the Scripture 


The fourth and final reason for choosing this area of ministry is the claim of the 
scripture. The scripture claims to be the inspired word of God. In the Apostle Paul letter 


to Timothy he explains: “All scripture is given by inspiration of God, and is profitable for 


5 2 Timothy 2:15 KJV 
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doctrine, for reproof, for correction, for instruction in righteousness.”© Jesus is known as a 
master teacher. He taught by precept and example. The assumption is that the best model 
for instructing and developing lay ministry can be found in the scripture as exemplified by 
Christ’s teaching. If we take seriously the Great Commission given by Christ in the 
twenty-eighth chapter of Matthew, it is clear that preaching, teaching, and witnessing are 
our first priorities in carrying out this mandate. I believe that we should be careful to 
preach the truth, teach the truth, and provide a truthful witness. I also believe that the 
church is the appropriate place where one learns to develop a practice of teaching, 
preaching, and witnessing truthfully. This knowledge can be acquired in Sunday school 


and worshiping services, and in workshops through the ministry of teaching. 
History and Context 


Mount Gilead, an African-American, rural, missionary Baptist church, has been in 
existence for over 214 years. It has struggled through the years of slavery and emerged 
into this modern age of mass communication. As a result of this journey, Christian 
education has developed and that should have sufficiently prepared members of the church 


to cope with change. 
The Oldest Church in the Fayette County 


Mount Gilead mission house is one of the oldest churches in the Fayette County. It 
was built in the year 1790 as a frame building. It was used as a Christian church with 
Caucasian membership in the East Hickman Christian association. The present church 


structure was built in the year 1828. The ex-slaves of African descent bought it in 1869 for 


6 2 Timothy 3:16 KJV 
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a $1,000. It was sold to James Casman and Stout Miller, the trustees of Mount Gilead 
Church at the time. The Reverend Alfred Thomas was the first pastor of the congregation 
with the following officers, deacons Stout Miller, Jerry Blevins, West Clay, T.D. Young, 
George Washington, Parker Clark, Fayette Murphy, and Morton Grievous. Murphy and 
Grievous were also church clerks. At first, the church joined the South Elkhorn 
(Caucasian) association; subsequently the church joined the Boones Creek and became 
part of the Howard Creek (African-American) association. After belonging to Howard 
Creek for a number of years, Mount Gilead joined the Mount Pleasant Association in 
Madison County. In 1984, this pastor moved the church to join the Consolidated District 


Association in the Fayette County, to which the church is affiliated to this day. 
Location of the Ministry 


As is true of all the churches, the strategy of the ministry of Mount Gilead Baptist 
church is fashioned according to its context. Mount Gilead Baptist Church is a historically, 
an African-American church. The church is located in a rural area, which is eleven miles 
from the center of the city of Lexington, Kentucky. The church’s atmosphere is a friendly 
one, and can be described at best as family oriented. Mount Gilead once had the largest 
Black rural membership in the Fayette County. In recent years, the church has experienced 
a declining membership, which now stands at one hundred and fifteen persons, with nearly 
fifty to seventy active members. The families of farm-laboring blacks that were once 
scattered throughout the area where the church is located are now almost non-existent. 
Many persons in these rural communities are either dead or have moved out of the area, 
leaving their homes for excavation and the new construction. In recent years, the church 


membership consists largely of persons living in the city of Lexington. As far back as 


12 


1971, thirty families that consist of the equal number of Caucasians and African- 
Americans resided in the Coletown community. Today, a total of three families live within 
four miles of the church. These three families and the eight to ten families who live in the 
city of Lexington support the church. 

Majority of the church members are African-Americans except for one large 
Caucasian family, and a minister who recently joined the church. Our membership is 
composed largely of senior citizens, retirees and adults over the age of forty. A few 


children and youth between the age of four and eighteen are also active in the church. 
Survival of the Church 


In order for the reader to understand the context of the practice of the ministry, 
this pastor will narrate a clear and unique story. This is a reflection of the last twenty-nine 
years of being a pastor at Mount Gilead Baptist church. I was called to pastor this church 
in April 1975 at the age of forty. I was informed that members of Mount Gilead 
recognized my ability as a builder. I had led my previous church, Cedar Top Baptist in 
Wilmore, Kentucky on a building program. This practice of mimistry was related to my 
passion and training in Vocational and Industrial education. I was, at the time, employed 
as an Interviewer and Counselor for the Kentucky State Department of Economic 
Security, with assignment in Lexington. Being employed enabled me to work and pastor 
this small church bi-vocationally. Consequently, the church offered a supplementary wage 
that they could afford. Upon accepting their offer at the first church meeting, the 
congregation requested that I lead them through a building program. The building made of 
Colonial Brick was over 147 years old and needed structural repair. In 1975, the total 


church membership was estimated to be 190 and approximately 70 members were in 
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active attendance. These were middle class African-Americans and mostly elderly citizens 
who needed training in many aspects of congregational ministry and church business. A 
certain retired professional teacher and context associate reported on the church as 
follows: “Mount Gilead Baptist church is located in a beautiful rural setting, but it is far 
from being a “country” church. We have grown through the teaching and preaching of 
God’s word. The training and classes for deacons, spring and fall revivals, and the 
organization of a youth fellowship group have all contributed to the spiritual growth of the 
church, Family day, Scholarship fund day, and a Black History project that focuses on 
the history of the senior members, are other means of sustaining the growth. 

Although few in numbers, the membership is very supportive of the projects for the 
upkeep and improvement of the church. In 1976, the church funded the building of a 3200 
square foot annex that included a dining area, choir room, pastor’s study, full service 
kitchen, inside baptistery, and modernized men and women rest rooms. The project did 
cost $50,000 and that was a third of the original estimated price. The reduction in cost 
was because the pastor and members performed the majority of the work, leaving the 
church free of debt upon completion of the project. In 1979, members of the church voted 
to purchase a minibus in order to provide transportation on Sundays for the aging 
members and less fortunate members of the church. For several years, many members of 
the church utilized the bus service on a regular basis. Other members however used their 
own transportation. In 1999, the church bought a 15-passenger minibus for a price of 
$28,000 and the amount was paid in full. In 1986, the church sanctuary was completely 
renovated. The roof structure, inside ceiling, walls, and light fixtures of the old building 
were replaced. Other improvements included a garage for the bus, custom steeple for the 


roof and renovations of the Sunday school rooms. The church also enjoys the music of a 
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modern baby grand and a recently purchased Clavinova (an electric piano). The pastor and 
many members performed these tasks by volunteering their services for free. From the 
above-mentioned facts, it is evident that the church is in the hearts of its members. Despite 
the progress, which has been made over the years, the church still struggles to grow its 
membership. We are at the point where we must evaluate ourselves as the church family, 
as individual members, and as members of various organizations. The results of prior 
evaluations will be carefully assessed, and new evaluation methods developed. Based on 
the assessment of some prior evaluations, the Sunday School has started a breakfast 
program in an attempt to increase the number of persons who attend to study the word of 


God.” 
The Financial Situation at Mount Gilead Baptist Church 


Given the present membership of the church and the number of individuals who 
contribute regularly to support the church, the church finances are in good standing. 
However, as older members die and the younger members finish college education and 
take a different direction in life, there is a growing need to recruit new members, and tailor 
programs to meet the needs of those we serve. In the past, we have focused on remodeling 
the physical structure of the church. We now plan on re-directing our attention to 
increasing our declining membership. We intend to focus our efforts on the development 
of lay ministry through mentoring as an aspect of teaching. In this style of teaching, the 
strong bears the infirmities of the weak. Here one takes a supportive role as a guide, 


partner, counselor, or a buddy. The assumptions of the effort to develop lay ministry are: 


7 William Crutcher, “Phase One Paper” 
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1) The process of teaching will develop confidence in those that are being 
taught. 
2) The mentoring aspect of teaching will produce more teachers. 
3) The program of teaching of the Bible will cause transformation or change, 
and develop deepened spirituality among the participants. 
4) The model is adaptable to the young as well as the old. 
The limitation of this model is that its effectiveness is predicated on the level of 


knowledge and comprehension of the subjects being taught. 


CHAPTER TWO 


REVIEW OF LITERATURE 


This overview will focus on those references that are specific to this model of 
ministry, since the literature related to Christian education is very extensive. Dr. Donald 
Griggs wrote the book that is relevant to the proposed model of ministry. He is a leading 
authority in the field of Christian education and a veteran trainer of teachers. In his book, 
Teaching Today’s Teachers to Teach, he provides a guide of ideas and advice on the art 
and practice of teaching. The book features a range of training tools and techniques, 
including reproducible charts and pages as well as specific assignments that are meant to 
help teachers with their task of teaching. Through the use of the above-mentioned book, 
the current project was designed for the teacher-traming program at Mt. Gilead Baptist 
church. Major elements of this study, in agreement with Dr. Gregg’s concepts are: 

1) No teaching method, educational resources, or theory is of more value to teaching 
than the men and women in the church who teach. 

2) Teaching is the church’s first ministry. 

3) Education is the means through which teachers are equipped with knowledge and 
skills so as to be effective communicators in the teaching milieu.! 


Further reference to this model will occur in the development of this project. 


! Donald Griggs, Teaching Today’s Teachers to Teach (Nashville, Tennessee: Abingdon Press, 
2003), 160. 
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Sara Coven Juengst is another influential thinker and practitioner whose work is 
relevant to this aspect of ministry. In her book, she addresses a critical problem in the 
teaching ministry of the church, which is how to prepare those who feel called to teach. 
Dr. Juengst believes that Protestant churches have fallen short in providing adequate 
training and preparation for teachers with basic knowledge about the Bible, theology, and 
doctrine. Dr. Juengst is a Presbyterian minister and Christian educator. She is the author 
of a number of books including the book, Equipping the Saints. She focuses on the idea 
that “the quality of religious education is determined by the quality of the teacher.” I 
agree with her assertion because it deals with questions such as how one can teach that 
which they do not know, and testify to that which they have not seen. Therefore, 
experience is very essential to Christian teaching and living. Also, knowledge of the Bible 
and the quality of teaching are shaped through experience. In her book, Dr. Juengst asserts 
that according to the scripture every member of the church is called to minister as a result 
of the “covenant called.” According to the scripture, Paul emphasizes teaching as the 
cornerstone of the “Priesthood of the Believers.” In her book, Juengst proposes a solution 
to teacher training in which the Biblical background that deals with basic Christian beliefs 
and good teaching techniques are covered. According to her proposed solution, over a 
period of nine months each segment would contain thirteen sessions of study, with lesson 
plans for each class session. 

Dr. Juengst’s book is similar in style and design to that of Dr. Griggs, except that 
the mentoring aspect of developing lay ministry is given a different name. Dr. Griggs calls 


the process of mentoring “Buddy System,” while Juengst calls the help of skilled person 


Sara Covin Juengst, Equipping the Saints (Louisville, Kentucky: Westminster John Knox Press, 
1998), 4. 
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“Bone setting” (a metaphor for equipping teachers). She also refers to the supportive 
framework, the “cast method,” where instead of launching out to teach all alone, the new 
teacher learns by observing an expert and then starts teaching under guidance. The process 
provides support, just as a cast supports the bone while it grows. Dr. Juengst’s 
supposition, that the persons responsible for teaching in the project must be teachers 
themselves, is central to Mt. Gilead’s model of Teachers Teaching Teachers to Teach. In 
her book, Juengst states: 

It would be ridiculous for a doctor to set the broken wrist ofa ball 

player and send him immediately back into the game with the 

instruction “now get out there and pitch.” Unfortunately, this is 

what happens all too often in church. Even when persons have had 

opportunities to learn from skilled teachers and even when those 

teachers have done an excellent job of “bone setting,” the trainees 

are seldom ready to “get out there and pitch. 

The best method of learning how to teach a given group is what 

could be called the “cast method.” Instead of launching out alone, 

the new teachers learn by observing an expert and then teach under 

guidance. The process provides support, just as a cast supports the 

bone while it grows.3 

This interactive method is relevant to Mt. Gilead’s project. Whereas Juengst calls 
this method of teaching the “cast method,” Mt. Gilead calls it “collaborative teaching” or 
“mentoring.” Another point of agreement of Dr. Juengst model with that of Mt. Gilead’s 
is the concept of teacher training through visitation. The latter is when teachers gain skills 
and knowledge by visiting other departments to observe other teachers while they teach. 


At Mt. Gilead, teachers used the same technique of teaching observation, prior to teaching 


the same class. 


3 Ibid., 111. 
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Findley B. Edge is another important writer in the field of Sunday school teaching. 
Dr. Edge is professor emeritus of the Southern Baptist Theological Seminary, where he 
held the Basil Manley Jr. Chair of Christian education. I have had the privilege of being a 
student in his class and used his first edited textbook, “Teaching for Results,” which has 
since been revised in 1999. In the first and revised editions of Teaching for Results, Dr. 
Edge asserts that many Sunday school teachers fail to achieve better results because “their 
teaching aims are too general and often too vague.” As a solution, he suggests that 
teachers must focus on a single objective for each lesson and “work towards that aim with 
singleness of purpose.’ 

Dr. Edge details various principles for helping Sunday teachers improve their 
effectiveness. He carefully explains ways of identifying teaching objectives, choosing the 
appropriate one for each teaching situation, developing a plan to meet the objective, and 
how to successfully implement the plan. He sees objectives as long-term goals; hence he 
refers to objectives as “aims.” Dr. Edge’s work entitled “How to Teach Teachers,” has 
been of major influence on the structuring of Mt. Gilead’s project. In this section, Dr. 
Edge suggests that the “teacher trainers” should do more than just explain educational 
principles. He asserts that mentors must use the lessons prepared for next Sunday and give 
guidance to the learner- teacher to practice using the same principles. Mt. Gilead used the 
suggested method in preparing for Sunday lessons. The same principles were used in the 
teaching practice for the Sunday lesson under supervision of the teacher-trainer or lead 
teacher, a process that Dr. Edge calls “practicing under supervision.” He believes that the 


mentoring aspect of allowing a learner teacher to “practice under supervision” is an 


4 Findley B. Edge, Teaching For Results (Nashville, Tennessee: Broadman and Holman Press, 
1999), 170. 
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excellent approach to preparing effective teachers. Through the use of this method, Dr. 
Edge asserts that, “By helping pastors, ministers of education and other relevant 
organizations who are involved in the training of teachers to learn to use this simple 
approach could revolutionize teacher training.”> 

The method used in the practice and mentoring approach is an effective tool in 
training of teachers in the ministry of teaching the laity. Dr. Debra King Wallace Padgett, a 
2000 doctoral (D Min) graduate from Asbury Theological Seminary, has provided a model 
that is applicable to the Mt. Gilead’s Project. The title of her dissertation was Equipping 
the Equippers, A Covenant Group Training Model for Pastors. Although she specified 
“Pastors” in the title, she has the same belief as Sara Juengst in that “God calls the whole 
people to be in ministry.” She acknowledges that the most commonly used word for Jesus 
is “Rabbi.” Consequently, every pastor is essentially a modern Rabbi. Dr. Padgett 
emphasizes that the pastoral ministry of teaching must remains basic. She explains that: 

Christian faith involves certain essential information that requires 

understanding of faith development. The basis of Christian faith is a 

story. We need to know part of the story in order to mature in 

Christian life. Christianity is a way of life. Identifying the markers 

along the way and learning how to respond to them is the task of 


Christian education. Education is an integral part of the process of 
developing Christian Identity.¢ 


> Ibid., 186. 


6 Debra Padgett, Equipping the Equippers, A Covent Group Training Model for Pastors 
(Unpublished paper, Wilmore, Kentucky, 2002), 111. 
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Teaching Formation 


There are aspects of Dr. Padgett’s project that are pertinent to Mt. Gilead’s model. 
Some assumptions for the practicing ministry utilized in the intervention are similar to the 
Mt. Gilead model. 

Mt. Gilead assumed that as a result of the process of teachers teaching teachers, 
more teachers would be trained (growth). Dr. Padgett’s assumptions are consistent with 
the Mt. Gilead’s hypothesis concerning the process of teaching. She believes that, 

1) Teaching seeks to train more teachers. 

2) Every Christian who learns becomes a teacher. 

3) Christians sometimes engage in the action of teaching a church. 

4) The goal of traming new teachers is fundamental to continued effective 

teaching. 

5) Every educational situation makes us aware of the difference between what is 


taught and the process of teaching.’ 
Teaching as Spiritual Guidance 


Consistent with the Mt Gilead’s belief that prayer is an intricate part of teaching, 
Dr. Padgett asserts, “Prayer is the first necessary ingredient of teaching that has the 
character of spiritual guidance. The teacher grounds the context of the teaching session in 


prayer.”’8 


T Tbid., 112. 


8 Thid., 113. 
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Seeking the support of God through prayer should be the ultimate aim of all 
Christians in Church and in the field. Prayer is the source of spiritual enhancement that 
must take priority over any other function when pursuing Christian ministry. Without 


prayer efforts in the service of the Lord may be in vain. 
Teacher mentoring 


The concept of mentoring suggests complex, sundry relationships, Mentoring is 
currently used to describe a wide range of interactive roles. As a result, the availability of 
resources that are relevant for the mentor is limited. Nonetheless, available materials do 
provide effective strategies for developing lay ministers through the process of teacher 
mentoring. Dr. Laurent Daloz is an important writer in the field of mentoring. His book 
Mentor: Guiding the Journey of Adult Learner, is the latest revised work from the award- 
winning classic “Effective Teaching and Mentoring.” This latest edition (second) is a 
practical interlocking search of mentoring and is able to transform learning. This book 
explains in detail how one can become a mentor. The book challenges teachers to think 
deeply as to how they influence the students. Therefore, a question of a pedagogic 
relationship between the teacher and students is a central theme in the book. This is 
highlighted by the question posed in the book of the direction that students are taking in 
the learning process, and the role that a mentor plays in the student journey.? Dr. Daloz 
provides an illustrated analysis on the promises, joys, problems, and contradictions that are 
related to mentoring. Thus, the book reflects a wealth of experience on the part of the 
writer. The book challenges a pedagogic relationship between teachers and learners, and 


? Laurent A. Daloz, Mentor, Guiding the Journey of Ault Learning (San Francisco, California: 
Jossey-Bass Publishers, 1999), 5. 
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offers an educated insight related to all contexts as a source of growth for both pedagogic 
partners on the journey. 

Dr. Laurent Daloz is an associate director and faculty member at the Whidbey 
Institute, a learning center on Whidbey Island, Washington. As a faculty member with the 
Norwich University Adult Program, the Johnson College External Degree Program, and 
other affiliations, Dr. Daloz served for many years as a mentor to adult students. Dr. 
Leona English is recognized by many as an expert and best available human resource for 
the mentoring of religious educators. Her book Mentoring in Religious Education! 
provides a broad perspective in the field of teacher mentor development as an aspect of 
adult religious education. In her book, she mentions five specific functions of the mentor, 
which she derived from the role model that Dr. Anderson identified. The five functions are 
teacher, sponsor, encourager, counselor, and befriended. Dr. English asserts that a mentor 
for religious education must teach in a deliberately progressive manner until the learner 
grasps the intended concept. In this manner, the “mentee” has the opportunity to practice 
teaching and receive feedback on performance. Dr. English points out that in the best 
educational setting, including religious education; teaching is more than imparting 
knowledge. Teaching involves the use of skills that are appropriate to the learner, and 
results in enhanced level of knowledge and skills of the learner, and consequently influence 


the learners’ lifestyle and behavior.!! Dr. English further explains “educational researchers 


10 Leona M. English, Mentoring in Religious Education (Birmingham, Alabama: Religious 
Education Press, 1998), 8. 


11 Tbid, 
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point out that mentorship can help the mentee make the transition from being a student to 
being a teacher, a transition that involves personal and professional adjustments.”! 

Dr. English’s model is consistent with the practical applications and results that 
were obtained during intervention at Mt. Gilead’s. This is supported by the fact that after 
intervention at Mt. Gilead, participants became closer to each other and were determined 


to commit to Christian service. 
Comparison of Spiritual Mentoring to Coaching 


In the process of developing lay ministry at Mt. Gilead, the pastor served as 
mentor and spiritual coach. Drs. Grunden and Seller have defined spiritual coaching and 
mentoring, and attempted to relate the two concepts. Dr. Grunden in his book, 4 Manual 
for Spiritual Coaching says, “A spiritual coach is the one who is a personal guide, a wise 
person, friend, and spiritual model in the process of developing consciousness of a Higher 
Presence, called to a higher purpose, and transformation to a better self.”!> Similarly, Dr. 
Seller in his book, Mentoring the Ministry of Spiritual Kinship explains, “Another 
resource of tremendous value is a friend or group of friends, a mentor, and a spiritual 
director. These people can help us clarify the questions of our lives. Through their 
compassion, we can discover options, make choices and ultimately fulfill the unique call 
that is ours. Whether lay or ordained, spiritual mentors can become facilitators of spiritual 


growth or healing.” !4 


12 Thid., 21. 


13 Larry Grunden, A Manual for Spiritual Coaching (Unpublished paper, Miamisburg, Ohio: 
2002), 30. | 


14 Edward Seller, Mentoring the Ministry of Spiritual Kinship (Notre Dame, Indiana: Ave Maria 
Press, 1990), 19. 
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According to these two definitions, mentoring and coaching are similar. They are 
both spiritual guides and facilitators for ongoing adult transformation, which is essential to 
the development and sustaining of the Christian faith in one’s life. These definitions are 
consistent with the practice and concept of Mt. Gilead’s project, which is change for 
spiritual growth. 

Spiritual growth is a life long process. One of the common aspects of both 
mentoring and coaching is that of guide. The guide is someone who is entrusted to lead or 
direct another person on a journey through a process that will positively change one’s life 
for the better. According to the above definition, it is expected that the guide would have 
the spiritual knowledge, experience, and connection that will empower him or her to 
become the role model that will facilitate the program of development. This person is 
expected to have an abiding compassion that could develop into a well-refined character 
of establishing friendship and making commitments. The resolution of establishing 
friendship and making commitments could have long-term positive effects on the religious 
trainee and perhaps for the teacher too. | 

In their book entitled “Teaching the Bible in the Church,” John Brake and Karen 
Tye provide an excellent critique of the image that one carries. According to these 
authors, a teacher’s image has a powerful influence on his teaching. Brake and Karen state 
that, “The image of the teacher is important in that it invites us to think of what it is we 
are called to be and do in the mimistry.”!5 As stated before, a “guide” is someone that 
points out significant signposts, provide commentary on what is happening and why, and 


helps to interpret and illuminate what students are seeing, hearing, feeling, and 


!5 John Bracke and Karen Tye, Teaching the Bible in the Church (St. Louis, Missouri: Chalice 
Press, 2003), 63. 
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experiencing. Like a good guide, a teacher must examine on time the road that lies ahead. 
This concept can be illustrated by thinking of a teacher who studies the text beforehand, 
and in the process he or she anticipates what students may rationalize and experience. This 
preparation would result in a “partner” being understood in a pedagogic milieu. 
Consequently, pedagogic partners would be recognized by their mutual respect and 
acceptance for each other. The final image of a teacher is that of “accomplisher” Bracke 
and Tye define “accomplish” as being derived from a Middle English term, which means to 
succeed in doing or bringing something to pass. Therefore, an “accomplisher” is one who 
assists another in doing something. !® 

In summary, Mentoring and Coaching are very important tools in the teaching 
aspect of the church. The concept about the image of the teacher was helpful in providing 
the insight that is important to this study. A teacher can be regarded as a mentor, coach, 
partner, guide, friend or accomplisher. According to the new theory of development, all of 
the above mentioned terms are similar and can be considered an asset to the development 
of lay persons in the church. In conclusion, teachers and the pastor at Mt. Gilead Church 


practiced these approaches as part of this project. 


16 Ibid. 


CHAPTER THREE 


THEORETICAL FOUNDATION 


Mount Gilead Baptist Church has made the commitment to develop lay ministry in 
the church through the process of teacher mentoring. The teaching mentoring model 
includes theological, biblical, and historical foundations, will be referred to. Owen Thomas 
and Ellen Wondra have provided a well-researched definition of theology and how it 
relates to the people of God. 

Theology is normative in that it attempts to establish the true 

Christian faith by identifying doctrines, practices and worship that 

are true and distinguish these from the false one. Thus, one of the 

functions of theology is to scrutinize and if necessary, to reform the 

church’s formulation of its faith in creeds, councilor decisions, 

confessions, practices in worship, prayer, mission, and daily life.! 

In their book, Introduction to Theology, Thomas and Wondra assert that according to the 
New Testament, all ministries that focus on missions and service derive this approach from 


Christian values. These values are based on Jesus’ missions and ministry, his teaching and 


actions, his death and resurrection, and the gift of his spirit.? 


1 Owen C. Thomas and Ellen K. Wondra, Introduction to Theology (Harrisburg, Pennsylvania: 
Morehouse Publishing, 2002), 5. 


2 Ibid., 301. 
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Teaching Ministry 


In the doctrine of the Kingdom of God the whole congregation is called to teach, 
preach, and witness. According to the apostle Paul, disciples are called to fulfill the 
specific tasks that are used as a means of solving problems. At the beginning of Christ’s 
ministry, he taught his disciples by precept and example. Christ was known among his 
disciplines as the master teacher. Following his teachings, Christ sent his disciples to go 
out and teach others. Before he ascended into heaven, Christ commanded his disciples to 
go into the entire world and make disciples through teaching, preaching and witnessing. 
This command by Christ to his disciples is known as the Great Commission. Rome and 
many parts of the world were converted to the Christian faith through the teachings of the 
disciples as commanded by Christ. Thus, the early church grew because of the teaching 
and preaching of the gospel. According to the scripture as found in Acts 2, three thousand 
people were added to the church through the preaching of the apostle Peter, and they 
continued in the faith ecaise of the Apostle’s teaching. The scripture says, “they gladly 
received his word and continued steadfastly in the apostle’s doctrine.” 

The scripture does instruct teachers of the word to share and pass information 
onto others. The scripture says, “let him who is taught in the word share in all good things 
with him who teaches” It is the word of God that ministers are to preach, teach and 
instruct others according to the word. The scripture says, “and the things you have heard 


from me among many witnesses commit these to faithful men who will be able to teach 


3 Acts 2: 41 
4 Galatians 6: 6 (NKJV) 
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also.”5 Timothy followed on these commands by teaching others who then succeeded him 
in the ministry of the gospel. 

Another aspect of theological ministry is the “holy calling.” According to the Old 
Testament, God extended his hand to the nation of Israel, as a symbol of a covenant 
relationship. The people of Israel responded to the call out of a sense of longing to be 
God’s people. 

The New Testament continues the understanding of a general call to all God’s 
people. The Greek word for Church, ecclesia, means those who are “called out” to be the 
body of Christ, who make up the new covenant. The letter to the Hebrews was addressed 
to “holy partners” in heavenly calling (Hebrews 3:10). In Timothy 1:9, Paul reminded 
Timothy by saying these words, “God called us with a holy calling, not according to our 
works but according to his own purpose and grace.” Paul went further to speak of specific 
tasks for the work of the ministry, and building up the body of Christ. He emphasized 
teaching as being one of the most important tasks of the church. According to Paul, being 
members of the “called out” body of Christ, we are commanded to commit ourselves ‘s | 


his task, 
The Persons of Jesus’ Teaching 


The Christian values of truth, love, faith, hope and joy find their fullest declaration 
in the life and ministry of Jesus. In him lies the ideal of a teacher who cared for all persons, 
including those who advocated for his death. He shared in truth with his enemies because 
he knew the deep language or secrets of their hearts. He taught them in ways that invited 


transformation of the inner self. Because of his abiding love for persons, Jesus allowed 


5 2 Timothy 2:2 (NKJV) 
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man to make choices. Jesus was a caring person, who prayed for his enemies. Jesus 
example of teaching reveals the underlying form of life and ministry. Robert Pazmino in his 
book, God Our Teacher: Theological Basic In Religious Education says that Jesus’ life 


points to mentoring, a subject of increasing interest in education and related fields.® 
Jesus as the Mentor 


In his discussion about mentoring, Pazmino draws from the work of Leona 
English, which in her book, Mentoring in Religious Education, she defined mentoring as: 

A nurturing process in which a more experienced person, serves as 

a role model. This person would teach, sponsor, encourage, 

counsel, and befriend a less skilled or less experienced person for 

the purpose of promoting this person’s professional and/or personal 

development. Thus, mentoring is carried out within the context of 

an ongoing, caring relationship between the mentor and protégé.” 

Drawing from the above definition, Pazmino believes that Jesus was a mentor as 
demonstrated by his teaching to those who followed him. Contrary to Robert Kelley’s 
work, The Power of Fellowship, in which mentoring is coupled with discipleship, Pazmino 
view Jesus as the one who passed on a new tradition that later emerged as the Christian 
faith. Pazmino asserts that Jesus passed the Christian faith to his followers or disciples, 
and commanded his disciples to continue in his ways. According to Pazmino, Jesus related 


deeply with his followers who were of distinct personalities and had different needs for 


their own development.® 


® Robert W. Pazmino, God Our Teacher, Theological Basics in Christian Education (Grand 
Rapids, Michigan: Baker Academic Press, 2001), 79. 


7 English, Mentoring in Religious Education, 20. 


8 Ibid. 
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Biblical Foundations, 


It is written in the book of Proverbs 1:7 that, “The fear of the Lord is the 
beginning of knowledge, but fools despise wisdom and discipline.” Keith D. Johnson says 
knowledge is the foundation for living the Christian life with confidence. Simply stated, we 
either know what God expects or we do not. Knowledge is gained through reading, 
listening, experience, and practice. But knowledge is not the higher goal that we should 
seek in our teaching. The scripture points out that a higher goal must be the final measure 
for any effective teacher.? A measure for wisdom is the correct application of the 
knowledge we possess. It can at best be obtained from the word of God as recorded in the 
Bible. !° 

In the book of Acts 2:4, it is written, “But Peter standing up with the eleven, lifted 
up his voice, and said unto them. Ye men of Judea, and all ye that dwell at Jerusalem, be 
this known unto you, and hearken to my words.” It is also written in the book of Acts 
2:41, “Those that accepted his message were baptized, and about three thousand were 
added to their number that day.” The second Biblical text that is a foundation for the 
ministry of focus is found in the book of Ephesians 4:11-13. In this book, it is written: 

And He Himself gave some to be apostles, some prophets, some 

evangelists, and some pastors and teachers, for the equipping of the 

saints and the work of the ministry for the edifying of the body of 

Christ, till we all come to the unity of the faith and of the 


knowledge of the Son of God to a perfect man, to the measure of 
the statue of the fullness of Christ. (NKJV) 


? Keith D. Johnson, Teacher Training on the Go (Loveland, Colorado: Group Publisher, 2003), 
25, 


10 Thid. 
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Paul spoke of these special tasks “to equip the saints for the work of the ministry, and 
for building up the body of Christ.” Paul emphasized that teaching was a gift from God, and 
that teaching brings about transformation with regard to learning in the mind of the saints. 
When the “renewing of the mind” that Paul talks about in Romans 12:2 is fulfilled, then change 
and growth takes place. Through the art of teaching and mentoring, the “renewing of the mind” 


has found its place in the congregation at Mount Gilead Baptist Church. 


The third Biblical foundation comes from the book of second Timothy 4:2, and it says: 
“Preach the word! Be ready in season and out of season. Convince, rebuke, and exhort 
with all longsuffering and teaching.”(NKJV) We saw from Paul’s charge to Timothy that 
preaching and teaching are essential tools that are needed to carry out the Great 
Commission. The mentoring approach to teaching that has been adopted in this model for 


developing the lay ministry at Mount Gilead Baptist Church is commended by scripture. 
Historical Foundations 


Religious teaching has its origin back to the earliest days of man. God placed limits 
on man’s behavior in the Garden of Eden. After the fall of man as exemplified by Adam 
and Eve, the need for teaching God’s word became even more critical. God commanded 
man to pass down spiritual information from one generation to the next, teaching their 
children and future generations God’s laws and ordinances. The function of the law within 
a theocracy made it necessary that spiritual traming become the responsibility of the 
family. Established institutions including the economic, political and religious systems 
however, supported spiritual training. During the time of the Old Testament, the focus of 
teaching rested on the people of Israel. History has documented that the Hebrews were 


skillful in story telling and good in communication techniques. They passed information 
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from one generation to the next through story telling. This communication technique 
allowed the Hebrew to preserve the history of their family and community to which they 
belonged. Sara Coven, a religious teacher, educator, and scholar says: 

The Hebrew clearly understood this. They knew how important it 

was to bind the generations and remind the community of identity, 

recounting the mighty acts of God. They understood these acts as 

formative experiences and not just memories of the past, but also 


testimonies to liberate and sustain the power of God in the 
present.!! 


Modern Christians can still use these expressions of traditional faith to teach and 
instruct through story telling. In the Hebrew culture, a family was entrusted with the basic 
educational instruction of the law and the entire Jewish faith. According to the scripture, 
both the mother and father were required to teach their children the law and Jewish faith. 
The book of Proverbs 1:8 (NIV) says, “listen my son to your father’s instruction and do 
not forsake your mother’s teaching.” 

In Judaism, the prophets rooted teaching in their authoritative teaching and 
writing. Their teachings were rooted in the Torah, but these teachings challenged or 
criticized the beliefs that the Torah held in high esteem. As a result, there was tension 
between the priest and kings who taught the law, and the prophets who spoke God’s 
word. Teaching by the prophets contained the truth from God’s word that was not found 
in the official Torah. The community closely scrutinized the prophets that taught the truth 


about God’s word for there were false prophets in Israel. 2 


I! Sara Juengst, Equipping the Saints, 10. 


12 Jobn L, Elias, A History of Christian Education (Malabar, Florida: Krieger Publishing 
Company, 2002), 8. 


34 


Jesus the Master Teacher 


Teaching finds its basic foundation in the ministry of Jesus’ as described in the 
Gospel. To his disciples and those who heard him teach, Jesus was known as the Master 
or teacher. In the Gospel of John, the title is used at least fifty times to describe Jesus. 
After Jesus performed a miracle, he would always follow it up with teaching. After he 
taught his disciples, Jesus would command them to go out and teach others. 
Consequently, Jesus of Nazareth became the central figure of the Christian faith. 
Consideration of Jesus as the Master Teacher by early Christians, and his method and 
content of teaching have had a great influence on the Christian faith and education. 

The New Testament testifies to the teaching and ministry of Jesus. James Keed and 
Ronnie Prevost in their book, A History of Christian Education, pointed out that although 
Robert Stein emphasized all the titles that were used to describe Jesus, the title that is used 
most frequently, was “teacher”. 

The earliest Christian education had the profound influence of Jewish education. 
Jews and Gentiles were the earliest Christians whose religious influence had its origin in 
Judaism. Christian education emerged as the church assumed a separate identity from 
Judaism. The quest of Christianity for permanence and its view of the purpose of human 


life gave rise to the various expressions and institutions of Ancient Christian Education. '3 


13 James E. Reed and Ronnie Prevost, A History of Christian Education (Nashville, Tennessee, 
Broadman and Mohan, 1993), 61. 
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The African-American Context (Church and Community) 


From the African American point of view, Sunday school has shaped the lives of 
many blacks in the United States. From the late 1700s through the 1800’s, Sunday schools 
were essentially the basic institutions for teaching slaves how to read and write. Initially, 
Sunday schools were established for the sole purpose of introducing and spreading 
Christianity to the slaves of African descent, and also to indoctrinate slaves to accept the 
master- to- slave relationship. This trend changed and blacks began to re-interpret the 
gospel and purpose of the Sunday school, thus giving birth to various local congregations. 
The above-mentioned factors point to the need for blacks to teach the Bible, and relate its 
content and message to the everyday realities in life. History has recorded that Early 
Sunday School used the Bible as the major textbook.!4 

African-Americans are still in need of opportunities for growth and self-expression. 
Sunday schools have traditionally offered and continue to offer such opportunities. Sunday 
schools have molded the youth and offered a platform where different talents were 
discovered, including the ability to write creatively, act, compose music, and perform 
instrument and vocal renditions, and the ability to orate. The history of Mount Gilead is 
remarkably similar to the above-mentioned history of the slaves of African descent, and 
the role that the Sunday school could play in the Black community. The Church 1s located 
in a Southern State, which has a well-documented history of slave trade. The Church, 


which was bought by people who were descendent of slaves, has undergone a similar 


14 Eygene Rocklkepartian, The Teaching Church, Moving Christian Education to Center Stage 
(Nashville, Tennessee: Broadman Press, 1993), 158. 
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transformation. In a rural setting, the Church and its Sunday school were and still are the 


basic setting for teaching Christian education. 
Mentoring 


The process of mentoring is as old as mankind. Mentoring can be found in the 
documented experience of the prophets in the Old Testament. Tim Elmore gives us a clear 
insight into the historical foundations of mentoring. He states that: 


Mentoring is as old as civilization itself. Through this national 
process, experience and values were passed from one generation to 
the next. Mentoring took place among the Old Testament prophets 
such as Eli and Samuel, Elijah and Elisha, and leaders such as 
Moses and Joshua. Mentoring also took place in the New 
Testament among leaders such as Barnabas, Paul and Timothy. 
Throughout human history, mentoring was the primary means of 
passing knowledge and skills in every culture and field, ranging 
from Greek philosophers to sailors.!5 


'S Tim Elmore, Mentoring, How to Invest your Life In Others (Indianapolis, Indiana: Wesleyan 
Publishing House, 1995), 15. 


CHAPTER FOUR 


METHODOLOGY 


The author designed the model of ministry for teacher training at Mount Gilead 
Baptist Church, with the input from the Context Associates. The criteria that were used to 
select the twelve Context Associates were their expressed interest for learning, and 
demonstrated leadership role in the Church and community. Before a Context committee 
was setup, there was an understanding between the pastor and members of the Church 
that Bible studies must be conducted in order for the Church to be effective in teaching 
Christian education. The first meeting of the Context Associates, which was held at the 
Church, was to discuss the needs of the members for spiritual growth through education. 
After brainstorming the idea of how to best improve Christian education at Mount Gilead, 
the pastor and committee members agreed that the Church must teach Bible study. From 
the onset, the focus of this project of ministry was teaching. Mentoring emerged after the 
concept of teaching was conceived and was in the process of being implemented. 

The facilitator or author was part of the decision-making process, in which the 
place of setting and implementing the model was agreed upon. After taking into account 
the tradition of the Church school, its well-organized structure, and desire to focus on 


growth, this auxiliary became the instrument for implementing the proposed model 
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Hypothesis 


The author led an effort to set up a model that would involve experienced teachers 
working in collaboration with those learning to teach. The hypothesis was that through 
teachers mentoring and teaching others to teach, and the pastor coaching the process, 
people at all levels would learn. The assumption was that through the process of critical 
reflection and prayer, Christian knowledge would increase in those persons that are being 
taught. 

The task of the author or pastor was to observe teachers teaching, and evaluate the 
degree to which learning takes place in the Sunday school as a result of this practice of 
ministry. The focus of this study was on the art of teaching and mentoring in the church. 
The major task for the pastor was to reflect on the theological content of the study and 


keep all participants focused on the process. 
The objectives of the project were: 


(1) To share with experienced teachers what they need to know about teaching the less 
experienced teachers. 

(2) To use experienced teachers to train associates who would teach in Sunday school 
classes. 

(3) To assign the pastor the role of a spiritual coach in this project. 

(4) To promote growth at all levels of learning through reflection and prayer. 


(5) To develop lay ministry through mentoring as part of teaching. 
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Schedule of the Intervention 


An organizational meeting was held in the first week of March. During the 
meeting, details of the project were discussed and a weekly session that would last for at 
least one hour and thirty minutes was agreed upon. Wednesday, starting at 7pm was set- 
aside for this oe which was projected to last for six to eight weeks. 

The project was called Teachers Teaching Teachers to Teach the Bible. The name 
was chosen to distinguish this project from the bible study. The project was neither a 
theological study of the contents of the bible, nor was it a workshop designed for teachers 
to learn the art of teaching the bible to children. The purpose of the workshop was to 
instill confidence and a sense of spiritual commitment to the Sunday school teachers, and 
other adults who are participating in training lay persons to teach the bible. The workshop 
was also designed to provide a platform where collaboration, mentoring, observation and 
reflection in learning could take place. It was expected that the workshop would introduce 
participants to the learning tools that could aid them in the study of the bible. 

The workshop began on March 8 and ended on April 19, 2004. The workshop 
participants met every Wednesday from 7pm for a ninety minutes work period, which is 
referred to as a session. The workshop consisted of eight sessions, the first six of which 
focused on teaching and the last two sessions were set aside for evaluation. Every Sunday 
following each Wednesday session, teaching assistants were given the opportunity to teach 


Sunday classes. 
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Curriculum 


In the early phase of the project, Donald Griggs book, Teaching Teachers to 
Teach A Basis Manual for Church Teachers (1974) was chosen as a guide. The manual 
served as a resource in planning for basic teaching, curriculum design, and the overall 
focus of the project. Dr. Griggs did however publish a book, which is the updated version 
of the abovementioned book, and it is called, Teaching Today’s Teachers to teach (2003). 
After comparing the two books, the new updated version was chosen for use in this 
project and in the design of the curriculum! 

Dr. Griggs used his first book as a resource guide in the teacher-training 
workshops that he conducted while he was a professor of Christian education at a 
theological school. In the second edition, Dr. Griggs has not changed the focus from his 
previous subject, but he has stead developed, improved and expanded upon details, 
tapping from his wealth of teaching experience that span over thirty years. 

The first twelve chapters of the book, Teaching Today’s Teachers to Teach, were 
used to design the curriculum for the workshop. The students were required to carry the 
Bible as a text and prepare for the Sunday lesson. It was at this phase of the project that 
spiritually trained individuals were chosen as mentors or lead teachers. The other members 
of the church who wanted to learn to teach the scripture were designated as mentees, and 
were to learn from their assigned mentors. The spiritual coach assigned each mentor two 
chapters, which were to be taught on Wednesday evening before all the participants 
according to the agreed schedule. The mentor was expected to present the information in 


| Donald Griggs, Teaching Today’s Teachers to Teach (Nashville, Tennessee: Abingdon Press, 
2003). 
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a style and manner that would be easy for the mentee to grasp. The mentee was to present 
a lesson in a Sunday school under supervision of the mentor. The spiritual coach attended 
and observed at all meetings, workshops and Sunday school classes. In addition, the 
spiritual coach taught, preached, coached associates, interviewed participants and kept a 
journal, guided the focus and coordinated activities that emerged from the process of 
intervention. 

The project provided six mentors and six mentees for six weeks of study, teaching 


and mentoring, and final two weeks of evaluation. 


The following topics were taken from the content area of Dr. Griggs’s book: 


Team | 
Chapter Cne 
Teaching: The Church’s First Ministry p.13 
Biblical Goals and Content for teaching p.22 
Practicing What We’re Reading p.23 
Chapter Two 
The Realities of Teaching in the Church in the Twenty first Century p.25 
Practicing What We’re Reading p.35 
Team II 
Chapter Three 
Roles of the Teacher p.37 
Who is a Teacher? p.42 


Practicing What We’re Reading p.43 
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Chapter Four 

Ten Questions for Teachers to Ask and Answer p.45 

Practicing What We’re Reading p.51 
Team Il 

Chapter Five 

What Will We Teach? p.53 

Practicing What We’re Reading p.60 

Chapter Six 

How Do Students Lean? p.63 

Practice What We’re Reading p.76 
Team IV 

Chapter Seven 

What Will Students Accomplish? p.77 

Practicing What We’re Reading p.86 

Chapter Eight 

What Teaching Activities and Resources Will Be Planned? p.87 

Practicing What We’re Reading p.88 
Team V 

Chapter Nine 

How Do We Fit the Parts Together? p.103 

Lesson Planning Worksheet p.110 


Practicing What We’re Reading p.112 
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Chapter Ten 

The Art of Asking Questions p.113 
An Exercise in Identifying and Writing Three Types of Questions p.121 

Team VI 

Chapter Eleven 

Encouraging Creativity p.123 
Twenty-Five Ways for Participants to Make Choices p.132 
Practicing What We’re Reading p.134 
Chapter Tweive 

Creative Uses of Media p.135 
Practicing What We’re Reading p.145 


The focus of the study will specifically be on the art of teaching and learning in the 


Church. The pastor or coach will reflect on the theological aspects of the study. 
Research Methods Used to Test the Treatment Hypothesis 


In this project, a case study with qualitative research methodology was used. By 
definition, a case study or field study is a description of the phenomena such as groups, 
events, classes and institution.2 A case study is an in-depth investigation that contains an 
agenda for reform that may change the participations, the institution in which individuals 
work, and the researcher’s life. The methods that are used in case studies support the 


notion of drawing on many view points when examining the subject that is under 


Chapter Ten 
The Art of Asking Questions 


An Exercise in Identifying and Writing Three Types of Questions 


Team VI 


Chapter Eleven 
Encouraging Creativity 
Twenty-Five Ways for Participants to Make Choices 


Practicing What We’re Reading 


Chapter Twelve 
Creative Uses of Media 


Practicing What We’re Reading 
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p.132 


p.134 
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p.145 


The focus of the study will specifically be on the art of teaching and learning in the 


Church. The pastor or coach will reflect on the theological aspects of the study. 


Research Methods Used to Test the Treatment Hypothesis 


In this project, a case study with qualitative research methodology was used. By 


definition, a case study or field study is a description of the phenomena such as groups, 


events, classes and institution.” A case study is an in-depth investigation that contains an 


agenda for reform that may change the participations, the institution in which individuals 


work, and the researcher’s life. The methods that are used in case studies support the 


? Richard Davis, Handbook For Doctor of Ministry Project (Lanham, New York: University 


Press of America, 1998), 27. 
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notion of drawing on many view points when examining the subject that is under 
consideration. In this project theology is the underlying framework. The use of all the 
methodologies is the theological premise that underlies the “God-centered” approach, 
which is that all truth is Gods’ truth. In this manner, all claims to the truth are subject to 
scrutiny based solely on the scripture without invoking a rigid literalism. This writer 
believes that all methodologies can be united within a theological framework, which 
recognizes God’s authority as supreme, scripture inspired and the truth being grounded in 
God. 

In this study the researcher explored in depth a process of experienced teachers 
teaching new recruits, new recruits learning to teach, students in class receiving the word, 
and the pastor coaching the process. Qualitative research methods were used in this study 
because they provide tools with which to evaluate participant observers in the context, 
which is central to this project. Catherine Marshall and Gretchen Crossman in their book, 
Designing Qualitative Research, states that: 

Participant observation, as this method is typically called, is both a 

method of inquiry and data gathering. Participation observation is 

an essential element of all qualitative studies. As its name suggests, 


participant observation requires first hand involvement in the 
chosen study.3 


Comparing Qualitative and Quantitative Modes of Research 


Comparison of the qualitative and quantitative inquiry provides a better understanding 


of each method of research. 


3 Catherine Marshall and Gretchen B. Rossman, Designing Qualitative Research, 3" ed. 
(London, England: Sage Publications, 1999), 106. 


Qualitative Mode of Inquiry 


Assumptions 


Reality is socially constructed 
Primacy of subject matter 
Variables are difficult to 
identify and to measure 


Contextualization 
Interpretation 
Understanding actor’s perspective 


Ends with hypothesis and is 
grounded in theory 

Researcher is used as the instrument 
Emergence and portrayal 
Naturalistic settings 

Inductive 

Searches for patterns 

Seeks pluralism, complexity 
Descriptive write-up 


Researchers Role 


Personal involvement and partiality 
Empathic understanding 


Purpose 


Approach 
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Quantitative Mode of Inquiry 


Social facts have an objective reality 
Primacy of method 

Variables can be identified 

and relationships measured 


Generalization 
Prediction 
Casual explanations 


Begins with hypothesis and theories 


It uses conventional Instruments 
Manipulation and control 
Experimentation 

Deductive 

Seeks component analysis 
Seeks consensus, the norm 
Abstract language in write-up 


Detachment and impartiality 
Objective portrayal 


The Reason for Choosing the Qualitative Method of Inquiry 


Qualitative research takes place in natural settings. Therefore, this research method 


allows the researcher to operate under conditions that are less artificial. Consequently, the 


results that are obtained using this method are likely to reflect the true and unbiased 


experience of the participants, as it would normally occur in the natural milieu. The 


outcomes obtained using this method is essential to this minister in this particular context. 


It is critical that the researcher must be in a position to obtain meaningful information on 
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the process of change without influencing the process itself. As a leader, the pastor must 
be well informed so as to be in a position to make informed decisions and assist those 
whom he or she is entrusted to lead through the spiritual journey. Marshall and Rossman 
in their book, Designing Qualitative Research assert, “The realistic site is where the 
process, people, programs, interaction and structure of interest are present,”’4 

The second reason for choosing qualitative method is that the project called for the 
advantage of case study analysis. A case study allows the researcher to explore in depth a 
program, an event, the activity, a process, and those persons who participate in the 
process, In case studies that are bound by time and activity, researchers are able to collect 
detailed information by using a variety of data collection methods over a defined time.°5 
When designing our model for the project, the concept of a case study as outlined above 
did help us to be specific in describing the anticipated activity, participants, and process of 
the context. The church membership although small, did necessitate a strategy that could 
provide a broad source of information with a limited number of participants. A 
combination of a case study and the qualitative mode of research were suitable for this 
research even though only a small number of participants could be used in the project. 

The third reason for choosing this method was because qualitative method allows the 
researcher to use open-ended questions so that participants can express their views freely.® 
Persons that were able to express their views proved to be useful to the project. During 


the intervention process, some participants showed the ability and passion that many 


4 Marshall and Rossman, Designing Qualitative Research, 69. 


> John W. Creswell, Research Design, 2" ed. (Thousand Oaks, California: Sage Publications, 
2003), 15. 


© Ibid., 9. 
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participants were unaware of. The emergence of talent during this program was 
extraordinary and it took many by surprise. 

In this project, the pastor was the coach. As previously described, a spiritual coach 
is one who is a personal guide, wise person, friend, and a spiritual role model in the 
process of developing consciousness of Higher Presence, call of a higher purpose, and 
transformation to a better self. The role of a coach, in this context, is that of being a 
steward, facilitator, leader and teacher. The coach challenges and supports people, he or 
she works with people to create vision and values based on what matters to the church 
and its biblical demands for Christian commitment. If people are willing to grow 
spiritually, the coach provides them with the Christian-based knowledge that would help 
them to reach their goals. In this project the pastor was coach who observed and 


facilitated the process. 
Instrumentation and Measurement 
Qualitative Instruments 


A survey that consists of four parts was given to the assistant teachers or mentees 
at the beginning and end of the six-week session. This was a four-part inventory that 
covered feelings, strength, needs, and attitudes. The survey provided an opportunity for 
self-expression in issues that concerns various aspects of teaching in the Church school. At 
the end of the survey an open-ended question was used to reflect on the spiritual effect 
that resulted from the experiment. The practicing teachers were evaluated by giving tests 
to the students whom they taught each Sunday. As a coach, the pastor attended all 


sessions, guided the process, designed all tests except the Teachers’ Survey Form, and 
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submitted to a personal evaluation by the participants. Research assistants distributed and 
administered all tests, however. Lead teachers and associates were evaluated at the end of 
the project. 

Dr. Donald Griggs gave Mount Gilead Baptist Church permission to use and 
photocopy material from his book for the purpose of teacher training. Tests that were 
appropriate to this study were designed and developed using Dr. Griggs material as a 
guide. Following is a brief description of the rationale in conducting a survey prior to 
and/or after the six-week teaching session was completed. All the participants in the 
workshop took part in the survey, and a synopsis of each survey and the type of teachers it 
targeted are described under the listed categories. 

There were three levels of evaluation in the project. Category 1 was related to 
Lead Teachers, Category 2 was related to Assistant Teachers, and Category 3 was related 


to overall program effectiveness, including pastor evaluation. 
Category Number 1: Lead Teachers 


A four-part Teacher Survey Form was completed by all teachers at the beginning 
of the intervention as part of a pre-test. At the end of the project, only the assistant 
teachers were asked to take part in another survey as part of a post-test. This inventory 
was intended to assess the feelings, strength, needs and attitudes of persons who took part 
in the study. The survey was designed to allow for self-expression concerning the various 
aspects of teaching in the Church school. Based on the results of the survey, a workshop 
was planned that responded to the needs, as identified by many teachers to be of high 
priority. In his teaching manual, Teaching Today’s Teachers, Dr. Griggs asserts that, “A 


workshop will be most valuable to the participants when it directly address the needs of 
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those present.”” The inventory also served as a guide towards meeting desired objectives 
and measuring change. 

The Final Evaluation of Lead Teachers was used as a self-evaluating tool. This 
evaluation was intended to reflect on the impact that lead teachers have on the program, 


and to measure and record changes resulting from this study. 
Category Number 2: Assistant Teachers (Practicing Teachers) 


Weekly evaluation of Practicing Teachers in the Sunday school class was a self- 
designed instrument, which was used to measure the effectiveness of teaching by the 
assistant teachers. Students who attended the Sunday school classes were the ones who 
evaluated the practicing teachers. 

Evaluation of the Practicing Teachers was designed to measure the confidence and 


assess their effectiveness, and evaluate the mentoring aspect of the program. 


Category Number 3: Workshop Evaluation 


Evaluation of the workshop was administered to all Lead Teachers who 
participated in the program. This evaluation was intended to assess the full impact of the 
process on the participants of each workshop, reflect on the changes that emerged from 
the workshop, and obtain information on improvements that could be made for future 
implementation of the project. 

Evaluation of the Hypothesis was intended to measure the effectiveness of the 
program as determined by the goals that were set. The goals were set to accomplish and 


contribute to the decision-making and improvement of future programs. 


’ Griggs, Teaching Today’s Teachers, 165. 


Evaluation of the Pastor or Coach 


The Pastor or Coach Assessment was designed in order to assess the coach 
effectiveness in guiding the study. The criterion used in this evaluation was the coach’s 


leadership qualities and his ability to supervise ail the participants in this study. 
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CHAPTER FIVE 


FIELD EXPERIENCE 


Preliminary Meeting 


The first meeting was organizational in nature, a plan was laid out ud issues 
related to the project were discussed. Copies of the Project Proposal were given to the 
participants one week prior to the meeting, so that each person could familiarize oneself 
with the various procedures that the intervention would entail. 

The congregation assembled on March 4, 2004 between 7 and 7:30pm. We started 
the evening with a devotional service, which was followed by the reading of the Project 
Proposal. The reading was followed by a discussion on the procedures and requirement of 
the program, including the workshop. An agreement was reached at this meeting that the 
workshop would be held every Wednesday evening from 7 to 8:30 pm. The project was to 
be conducted for eight weeks, with six weeks allocated for classes, and the last two weeks 
set aside for evaluation of the project. The time allocated for evaluation was sufficient to 
allow for full expression among the participants. 

Due to the small number of active members in the church, the majority of the 
Lead and Assistant Teachers in the intervention were the context associates. Six teams of 
one Lead and one Assistant were formed. The pastor or coach assigned two different 
Chapters to each team, and all participants agreed to the dates on which each team would 


make presentations. A secretary and two research assistants were also chosen. In this 


SI 
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project, the lead teacher and assistant were the mentor and mentee, respectively. 
Presentation in each session was to be led by the mentor, and the assistant teacher was to 
observe and learn from the lead teacher. Thus, a mentor-learner relationship was 
established, and the teaching and practicing procedures were emphasized. Following the 
presentation, a discussion that included questions, clarification, and suggestions was 
encouraged and it became the norm for all sessions. The meeting was closed by prayer, 


which was led by the pastor or coach. 
Overview 


The six workshop sessions on teacher training program and two sessions of 
evaluations started in March and ended in April 2004. During the course of the project, 
participants had six weeks to spend with their context group. In order to create and 
maintain a Spiritual atmosphere, each session was opened with a devotional song and 
prayer, and ended with a prayer. The entire project took place in an informal and open 
environment. Communication within and among team members improved with each 
session. With regard to presentations, the participants employed many different 
techniques. Each team used a different, yet intellectually stimulating strategy to 
successfully teach their specific topics. The strategies which were employed included food 
fellowship, power point presentation, and tag team, the art of asking questions, and other 
approaches that will be mentioned and elaborated upon in the narrative of each 
presentation. Sessions were held in the dining area of the church, which is a room of 38 x 
40 feet fitted with florescent lights. The furniture is arranged in rows of 4 x 8 feet tables 


with chairs. The room has a piano and a vending machine that contains only soft drink 
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Workshop Session One 
March 8, 2004 


One lead Teacher and one Mentee conducted this session. They presented the first 
two chapters of Grigg’s book, “Teaching Today’s Teachers to Teach.” The first team 
introduced teaching aids in the form of a resource library. The displayed library contamed 
study guides, reference books, visuals, and commentaries. The lead teacher presented the 
five main objectives, and the assistant teacher or mentee gave a summary of the lesson. As 
part of learning to become a teacher, the mentee was expected to teach at least one 
Sunday school lesson at some point. When ready, the mentee would volunteer to teach a 
class alone. Readiness depended upon confidence in one’s own abilities and knowledge of 
the subject. Three assistants volunteered to teach as a result of the very first workshop. 
They taught in the three departments of the Sunday school, namely, the men, women and 
young peoples departments. 

The pastor or coach made comments on the various aspects of teaching, and he 
encouraged the participants to learn by observation and focus on delivery. The other 
members reflected on the strength of the practice. The session was ended at 8:50pm, and 
the pastor led the closing prayer. 

Pastor’s Notes: In the teaching schedule, the researcher’s aim was to assign the 
more experienced teachers to give presentation at the beginning of the series of 
workshops. This was done in order to begin the project in a confident manner, which 
would help generate confidence in others. In general, lead teacher had many years of 


teachmg in the Sunday and public schools. By allowing the skilled teachers to be the first 
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to teach in each session, this afforded the mentees an opportunity to learn by observation. 
Although the mentees might have felt pressured, it was anticipated that their confidence to 


teach would increase with each session. 
Work Shop Session Two 
March 14, 2004 


The second session began on Wednesday at 7:00 pm. A laptop computer and 
projector were brought to the session for the Power Point presentation. The assigned 
readings were on Chapter three and four, which covered the topics, “THE ROLE OF THE 
TEACHER and TEN QUESTIONS FOR TEACHERS TO ASK.” 

A devotional song, reading of the scripture and a prayer, preceded the start of the 
session. The song that was sung was, “Lord Let Me Be an Instrument.” The scripture 
came from the bock of Proverbs 4:1-3, and was read by mentee. The lead teacher led in 
the opening prayer for this session, after which she started the teaching of topics from the 
assigned chapters. The lead teacher was skillful in teaching, and she conducted the lesson 
with great confidence and a sense of spiritual awareness. This teacher had a well- 
structured and thoroughly prepared lesson, and was very effective in teaching topics in the 
assigned chapters. It was apparent that as a result of her Christian background, teaching 
experience and spirituality, the lead teacher taught the lesson with great enthusiasm and 
firm conviction. The topics that she taught in this session were “TEACHER AS A 
FRIEND, GOD’S MESSENGER, TRANSLATOR and CURRICULUM WRITER.” She 
also covered “TEACHERS AS LEARNERS,” which includes “CONTINUOUS 


LEARNING, COMMITTED GROUP OF TEACHERS AND LEARNERS.” She 


Sp) 


conducted her lesson using the PowerPoint presentation, tag team talk and handouts, The 
lead teacher concluded her presentation by asking several probing questions, which were 
intended to measure the strength and limitations of her presentation. She recorded the 
feedback from the participants. 

The assistant teacher finished the session by teaching the remaining part of the 
lesson. The remaining topics were as follows: “HOW DO YOU PREPARE TO TEACH, 
WHO ARE THE PERSONS I AM TEACHING, WHAT WILL I TEACH, and WHAT 
WILL THE PARTICIPANTS LEARN.” 

The assistant teacher displayed a similar style of teaching as her mentor. Thus, this 
team displayed a well-coordinated lesson plan and method of delivery. The assistant 
teacher used a tag team approach to pose questions and explain concepts from the 
assigned topics. The session concluded at 9:15 pm, and the pastor led in closing prayer. 

Pastor’s Notes: The presentation was thorough and inspiring. As a result of this 
outstanding performance, the pastor or coach assumed that there would be a strong 
inclination by all the participants to do an even better job in their assignments. The coach 
was not certain as to whether the desire for excellence would distract the remaining team 


members from focusing on the essence and basic concept of teaching. 
Workshop Session Three 
March 24, 2004 


The session began at 7:00 pm and was preceded by a devotion, which included the 


song and prayer. A full course meal was served and the activity was called Food for Fun 
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and Fellowship. The menu comprised of chicken, tossed salad, rolls, bowl of fruit and 
beverages. 

The teaching aids and visuals for this training session included types of Bibles, 
Thesaurus, camera, reference guide, notebooks, dry erase board, dictionary, pencils, and 
markers. 

A pinpoint booklet with the lesson plan and program were given to each 
participant. The lead teacher and mentee from team number three took a lead in presenting 
topics from Chapters five and six. The topics were as follows: “WHAT SHALL WE 
TEACH, and HOW DO STUDENTS LEARN.” The lead teacher began by reflecting 
upon the practical part of serving food, which she referred as, “Eat your lesson.” She used 
the bowl of fruit to draw the participant’s attention to the book of Galatians 5:22, which 
says “But the fruit of the Spirit is love, joy, peace, longsuffering, gentleness, goodness, 
and faith.” The lead teacher followed the outline on the booklet about the delivery of the 
lesson. This teacher is a regular committed teacher of the Sunday school in the youth and 
adult departments. She is well grounded in the knowledge of the Bible and actively 
participates in all functions of the church. The mentee has been a member of the culinary 
committee for many years and has expressed interest in becoming a Sunday school 
teacher. Consequently, the mentee has practiced her teaching lesson in all three 
departments after one Sunday of sit-m observation. 

Pastor’s Notes: The meal came as a surprise because this was not announced. This 


was an expression of freedom to be original, creative, and diverse. 
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Workshop Session Four 
March 31, 2004 


As per agreed schedule, chapters seven and eight were supposed to be presented 
under session four. However, the lead teacher for this session switched with the Lead of 
Session Five because he would be working out of state. In order to accommodate this 
sudden change without delaying the process, chapter seven and eight were shifted to 
session five. Therefore, the lead teacher from session five presented Chapter nine and ten 
under session four. However, this teacher showed up 45 minutes late, and only taught for 
a half hour. On this day, the pastor or coach ad-libed as they awaited the teacher’s arrival. 
He thanked all persons for their participation in the project. He gave the assignment to the 
practicing teachers, who were to present lessons in the three depatnene or the Church 
school. The pastor also began teaching the session. 

The teacher arrived at 8:50 pm. The session was formally opened by devotions. 
The topics for discussion were: “HOW DO WE FIT THE PARTS TOGETHER, and THE 
ART OF ASKING QUESTIONS.” The lead teacher began the session by stating that, we 
are members of the body of Christ working together. He then gave a summary of the 
previous lessons. He recaptured a lesson from Session One, where in the book of Matthew 
28:19-20 the scripture says, “Go ye therefore and teach.” In referring to Session Two, 

which dealt with the role of a teacher, he reminded everyone that it says be a friend. He 
also mentioned Session Three in which it is asked, “What will you Teach?” 
He concluded his review of the previous sessions by stating that teachers should 


focus on teaching the Bible with understanding of the needs of children and adults. He 
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then went on to introduce the topic from chapter nine, which was “HOW DO WE FIT 
THE PARTS TOGETHER?” He did focus on the five stages of planning, which are 
inviting, investigate, inspire, inform and illustrate. He did mention that time management 
was critical to coherent planning, which could be likened to the building blocks. An 
important point that he highlighted was that our teaching should be directed at influencing 
the learner to incorporate learning in their everyday life experiences. In chapter ten, which 
deals with “THE ART OF ASKING QUESTIONS,” the lead teacher discussed the topic 
by focusing on the three areas, (1) information, (2) analytical and (3) personalized. After 
explaining the above terms, he gave an exercise in which the question was asked, “Where 
thou art and who told on Moses?” He referred everyone to the book of Exodus 2:11-12, 
where we learned that Moses slew an Egyptian. The lead teacher mentioned that 
according to the book of Hebrews, it is said that the one closest to you can hurt you the 
most. He concluded his teaching by discussing the exercise on the questions of “Where 
thou art and who told on Moses?” 

The lead teacher for this session is a beginning teacher and the youngest in our 
context. He is highly spiritual, courageous, gifted and has shown the willingness to be 
involved in the activities of the church. The lead teacher taught the assigned chapters 
without an assistant, and he did a good job even though he arrived late. 

The pastor or coach did take time to encourage and instruct the assistant teachers 
who would be practicing on that Sunday. The pastor highlighted that preparation for 
lessons begins at home through the Inspiration of the Holy Spirit and Divine Revelation. 
The pastor did refer to the scripture from 2 Timothy 2:15, in which Paul says, “Commit 
thyself to Study.” Also in the book of Philippians 4:1-13, the scripture says, “Think on 


these things . . . I can do all things through Christ , . .” 


59 


This session was concluded at 8:50 pm and the pastor led in prayer. 
Pastor’s Notes — Coming in late threw a wrench into the works. Things started 


getting negative. I advised them to stay the course. 
Workshop Session Five 
April 7, 2004 


The session started at 7:12 pm and it was opened by devotion, in which the lead 
teacher for this session took a lead in singing and praying. The lesson in this session came 
from chapter seven and eight, and the topics for discussion were, “WHAT WILL THE 
STUDENTS ACCOMPLISH, and WHAT TEACHING ACTIVITIES AND 
RESOURCES WILL BE PLANNED?” 

The lead teacher started his teaching by referring to key points from each topic. 
The terms objective and goals are often used interchangeably. The lead teacher defined 
these two terms in an attempt to draw a distinction. The term objective was defined as a 
short-term plan of achieving a set goal, for example, making a car payment. A goal could 
either be short-term or long-term, but it is the end that one strives to achieve, for example, 
becoming a car owner by paying off the car debt. According to the lead teacher, the 
objective of his teaching was to tell the story in a way that the audience would understand, 
but the goal was to convey the heavenly meaning. A discussion was developed from 
Matthew 21:33, which deals with the parable of the vineyard. The lead teacher gave a 
brief commentary on the parable, and he compared the word of the parable to mean God, 


Jesus, church, priest, prophet, Jews, Gentiles, human being, and the Devine power. 
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He continued on to discuss the question, “What teaching activities and resources 
will be planned.” He mentioned the use of teaching aids and tools as being central to 
getting a point across. Secondly, one could relate ideas by using personal experience(s) to 
re-enforce what 1s being taught. The lead teacher reminded everyone that the use of tools 
and resnurcas was not sufficient to achieve a set goal without the Divine aid of the Holy 
Spirit. 

The lead teacher 1s the superintendent of the Sunday school, and has many years of 
teaching experience. Within the church, he holds the position of a Deacon, Trustee, 
Financial Secretary, and a member of the choir. 

At the end of the session, the pastor or coach did announce the dates on which the 
six teaching sessions would be reviewed and evaluated. He reminded the participants of 
the procedure and expectations during the review and evaluation sessions. The assistant 
teachers were then given the practice assignment for the following Sunday. 

The session was closed at 8:15 pm, and the pastor led in closing prayer. 

Pastor’s Notes: This teacher, a man, and regular teacher of the men’s Sunday school 
department, tonight has set the example that the learning men will follow. Emphasis 
should be placed on not compromising the quality of fully covering the subject by being 
“short and sweet “. Being a good teacher is keeping time, and covering the subject in 


proper balance. This consideration is a part of planning in preparation to teach a subject. 
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Workshop Session Six 
April 14, 2004 


The last session was conducted by team number six, which consists of the lead 
teacher and mentee. Team number six was unique in that it was made of an associate 
pastor and a deacon. According to the scripture, both must be apt to teach. The session 
was called to order by the pastor or coach at 7:15 pm. singing the song, “Come and Go in 
the midst of me” started the devotion. Reading of the scripture from Roman 8:6 and a 
prayer followed. The presentation of the material was concise, creative, and interesting. 
The topic that dealt with the creative use of the media came from the last two chapters of 
Griggs’s book, “The problem that was encountered by this team was on how to present 
this topic without the wherewithals. There are limits on the use of the media in a rural 
church, which has limited resources. Other priorities came first when looking at the needs 
of the church. However, the mentee observed his teacher or mentor solving this problem 
with fortitude, enthusiasm, and patience. The teacher or mentor used what was available 
to guide his mentee and all the participants on the essential points from the topics on the 
assigned chapters. The lead teacher handed out copies of a pie chart. He used the chart to 
ask the question concerning what it takes to be creative. Does creativity result from an 
idea and/or adding your own personal touch? He then led the discussion on the use of 
mental images in teaching. He used the chalkboard to list definitions. This made the 
participants realizes that the use of chalkboard was a form of the media. He then set about 


defining the following terminology: 
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1) Imaginative was defined as the ability to see or perceive something not visible 
as through mental acuteness. 
2) Curious was defined as arousing attention or interest. 
3) Innovative was defined as making changes to existing ideas or introducing new 
methods. 
4) Expressive is to put into words, to state, to make know or real; to show 
characterized expression. 
5) Creativity means thinking through a process that solves a problem in an 
original or useful way. 
These are some of the explanations that the lead teacher made concerning the topic. He 
stressed the idea that creativity was a gift from God and it is present in all persons. The 
gift may not be as set by the world’s standards but it is there. At birth one gains the ability 
to think, feel and express oneself in a unique way. Learning comes from trial and error, 
and faith marked with patience. We must learn to be appreciative, accepting, and 
supportive. This team used a tag team approach in their teaching. The lead teacher 
focused on factors that hinder creativity, while the assistant teacher talked about factors 
that enhanced creativity. The lead teacher led a discussion on the creative use of media. 
The assistant teacher focused on the use of computers, slides, recorders, hymnals, 
newspapers, and filmstrips. At the end of the session, the pastor or coach expressed his 
gratitude on the level of participation and the effort that was put on preparing each lesson 
and presentations by all in this intervention. There was excitement in the faces of all the 
participants regarding these sessions, and an overwhelming desire to continue with these 


teaching and learning sessions. 
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Pastor’s Notes: With all the explanations that have been given, I wonder who will 
see the importance of returning for the evaluation session. Has each context member 
fulfilled his or her committed obligation? This evaluation part is very essential to the 


project. 
Summary of Evaluation 


The process of analyzing data is as follows: 
1. Summarized the, process of each session 
2. Summarized results of all tests and evaluations, per individual 
3. Evaluated each participant’s growth and change 
4. Evaluated each category 
Raw data generated by each Lead and Assistant, including all tests and evaluations 
is summarized in (Appendix A). The summary of the data on each Lead and Assistant 
teachers are grouped together. Summaries of the data on Lead teacher include the pre- 
test, program evaluation, hypothesis summary, and evaluation of pastor or coach. The 
summary of the data on the Assistants teachers includes the pre- test, post-test, weekly 


and final evaluations. 
Summary of the Evaluation by Participants 


In summarizing the evaluations, special attention was paid to the comments that 
were unique, and thus not expected. 

Lead Teacher #1: This mentor transferred skills to her mentee and was satisfied 
with the results. In the evaluation the mentor said, “Yes I am stimulated: this project 


stimulated a wealth of ideas. I would like to have conferred more with my assistant.” The 
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mentor expressed gratification for having participated in this program and reflected on the 
knowledge and spiritual stimulation gained as a result of this study. She was stimulated 
towards a “need for greater organization.” 

Assistant Teacher #1: At the start of the project, this teacher perceived 
teaching to be frightening. She did however, have the desire to share the good news of 
Gods’ love. She therefore accepted the challenge by preparing herself through studying in 
order to obtain knowledge, skills, and support through the workshop. With these tools, 
she effectively taught classes in the three areas of Sunday school, which included the 
youth, men, and women departments. The general consensus was that she did a good job 
of breaking down her lesson plan. She was encouraged by the feedback and has gained 
confidence in her ability to be an effective teacher. 

Lead Teacher #2: This is a professional teacher and mentor with forty plus years 
experience in the public school system and University. She has being brought up ina 
Christian environment and teaches the Sunday school. This project gave her the 
opportunity to utilize her teaching and mentoring skills. She was overjoyed to see for the 
first time her husband teaching a Sunday school class. She expressed joy and appreciation 
for having participated in this project by saying, “I was strengthened and tremendously 
enriched.” This teacher is a member of the Sunday school teaching staff, whereby teaching 
is done on an alternating basis. 

Assistant Teacher # 2: In the pre-test survey, the mentee said that teaching was 
frightening. After consulting with her mentor, the mentee was given the opportunity to 
teach in both the workshop and all the departments of the Sunday school. In her teaching, 
the mentee displayed the techniques, style, and methods that were used by her mentor. 


The students evaluated her teaching as being extremely effective. In their evaluation, the 
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students said, “The teacher was effective and straight forward. She asked questions that 
led to discussion on everyday life.” This assistant was a good listener and followed the 
advice of the teachers. In her evaluation, this assistant teacher said, “The lead teachers 
extended themselves to help the assistant teachers in every way possible. In addition, the 
lead teacher who served as a role model was very helpful.” She also stated that her desire 
to learn was “ignited” when preparing and researching to teach her classes. Consequently, 
this assistant teacher is always available to teach in the Sunday school upon a short notice. 
The pastor or coach has consistently encouraged this member to utilize her natural talent 
to teach. 

Lead Teacher #3; This experienced Su4nday schoolteacher stated that, “I learned 
something in this process.” For several years, she has been a committed teacher in all 
program areas of the church. As a church clerk, she is highly efficient and creative. She 
concludes that participating in this program spiritually stimulated her. She said, “I was 
introduced to various methods and talents among the teachers teaching teachers 
program.” The lead teacher acknowledged that she is committed to church school 
teaching and the continuous study of the Bible. She is a respected teacher who is involved 
in the teaching of all the Sunday school departments of Mt. Gilead church. 

Assistant Teacher #3: In the evaluation, this assistant teacher wrote, “The more I 
read and study, the more I wanted to know and research for understanding, and I find the 
understanding to be spiritually enriching.” It was for the first time that this assistant 
teacher taught in all the departments of the Sunday school. Her talent and ability to teach, 
which were demonstrated in this project, were a surprise to everyone that was involved in 
this project. The assistant teacher was very effective; we learned all that she wanted us to 


learn. She expressed the need for a continual study of the Bible for understanding. On the 
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pre-test, the assistant teacher expressed her feelings that teaching was frightening. On the 
post-test however, she saw teaching as stimulating and would be ready to teach upon 
notice. 

Lead Teacher #4; In the evaluation, this teacher wrote, “This workshop 
stimulated me to study further and acquaint myself with the basic tools that are needed for 
the creative study of the Bible and teaching. Also those who were around during this study 
had their interest stimulated or aroused.” The word “aroused” is a strong expression to 
describe the interest that was generated by this project. From the pastor perspective, this 
teacher greatly benefited from this project. 

Assistant Teacher #4: This teacher wrote, “Yes, the mentoring system was good 
and I was able to benefit from different ideas.” The exploration aspects of studying the 
Bible motivated this practicing teacher. The assistant teacher lacks confidence; she 
recently told the pastor that she was a follower and not a leader. When provided with an 
opportunity to teach however, this teacher puts a great effort in her work. She prepares 
her lesson and teaches effectively by emphasizing the key points of the lesson. In the 
evaluations, one of her students said, “She could have been more helpful by not being 
timid, she has a lot of good to say.” The assistant teacher admits that the part that 
influences her desire to learn more about the Bible was the resource material. She Says, 
“The more I learn, the more background I wanted to know.” The assistant teacher said 
that she is available to teach. This member demonstrated that she grew as a result of this 
intervention. 

Lead Teacher # 5: This teacher wrote that, “God’s word is spiritually enriching 
on itself. This study enhanced me and I feel the church as well.” This teacher has taught 


for many years and he is the superintendent of the Sunday school. He is the most gifted 
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and respected Bible teacher at Mt. Gilead church. He has expressed the desire to see the 
church build on the mentoring process that this study helped develop. 

This teacher being the Deacon, Trustee, and teacher of the men’s class has benefited from 
this workshop. I believe he will be instrumental in helping the pastor or coach to 
implement a modified model to the church. 

Assistant Teacher #5: This teacher wrote, “The more I learn about the Bible, 
the more it gives me the desire to learn. The Bible is an interesting book.” It was for the 
first time in many years that this assistant teacher came to the Sunday school. For the first 
time, he taught classes for men and women and was fully prepared and presented the 
lessons well. This teacher surprised his wife and the entire membership with his level of 
motivation, and by becoming personally involved in attending workshops and teaching 
classes. He was highly impressed with the project. 

Lead Teacher # 6: This teacher wrote, “This workshop developed in me courage 
and confidence to teach Sunday school classes.” This is a licensed minister who has joined 
our congregation and accepted the challenge of being a lead teacher. He was the last 
teacher to give his presentation. He did a good job of grasping the mentoring aspect of 
teaching. This project was beneficial to this teacher by stimulating the creative study of the 
bible. 

Assistant Teacher # 6: The assistant teacher was very effective in his teaching and 
he challenged everyone to think carefully. The response from the students whom he taught 
in the Sunday school was, “He became enthusiastically involved in the study and practice 
teaching.” The pastor or coach learned that the assistant expressed honor in teaching the 
Sunday school. He told everyone that he was grateful for being assigned the responsibility 


to teach a Sunday school. The pastor or coach assessment is that both the church and the 
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assistant benefited from this exercise, given that this assistant is a Deacon and Trustee of 


the Church. 
Summary of the Categories 
Category #1 (Lead Teachers) 


The evaluation provided evidence that the lead teachers aided in improving their 
instructional ability, effectiveness, and enhanced the morale of the assistants. The teachers 
transferring techniques, skills, knowledge and understanding, which assisted them in 
reaching the goals of the project, benefited the assistants. This teacher mentoring process, 
to be sure, helped to maintain the quality of education that this project’s goal was 
designed to provide. It was further revealed that this lead teaching aspect impacted the 
program positively to such a degree that a greater desire to improve teaching was 


generated with each workshop until the end of the project. 
Category # 2 (Assistant Teachers) 


As a result of the evaluation it was found that the assistants received the transfer of 
information from the lead teachers. They combined this information with their life’s 
knowledge and experiences, entered the Sunday school classes with improved confidence, 
and taught the class effectively. The evaluation also showed that teachers could improve 
their competency through further study and practice. The evaluation proved that all 
benefited from this process including lead teachers, assistant teachers, students m the 


Sunday school classes, and the entire congregation. 
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Category # 3 (Workshop) 


The program has identified potential teachers among volunteer groups of individuals who 
demonstrated an interest and commitment in furthering their need for Christian education. The 
project necessitated careful planning, and provided an atmosphere conducive for teaching and 
learning. It further presented effective teaching skills that in turn will encourage and motivate 
others. 

The mentoring aspect of teaching proved a valuable tool for transferring and sharing 
information in a collaborative manner. The evaluations pointed to the fact that the mentees gained 
knowledge, developed skills and increased their confidence in teaching effectively. These 


assessments also proved that mentees could become more competent through study and practice. 
Hypothesis Evaluation 


The study has met its objectives by stimulating of growth within the process as 
well as within the congregation through a program of teacher mentoring. The study of 
God’s word and prayer has served to “arouse” the congregation. It has motivated others 
to become actively mvolved in the study of God’s word. People who before were “pew- 
sitters,” are now potential teachers. Members of the congregation that did not participate 
in this intervention are more likely to sign for the next one. The pastor or couch has 
experienced all that has emerged from this study. The quest is to understand, digest and 
share the knowledge through programs of facilitation, and perhaps become a better coach 


in the process. 
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Evaluation of the Pastor or Coach 


The participants were to evaluate the performance of the pastor, as known as the 
coach. Only two assessment forms were returned. On a scale of 1 to 5, the first participant 
assigned a value of 3 to indicate the effectiveness of the pastor or coach in guiding this 
study. His response to the question was that he did not fully understand the instruction 
which was given at the beginning of the project. The pastor or coach could have managed 
the project better by giving clear instructions at the begmning. According to the 
participant, the pastor led in such a manner that he was able to understand the process 
because he felt free to ask questions in order to keep on focus. His suggestion 1s that 
should the pastor or coach facilitate another project of this kind, the pastor must improve 
his leadership skilis by getting more church members involved. 

On a scale of 1 to 5, the second participant assigned a value of 5 to indicate the 
effectiveness for the pastor or coach-in guiding the study. According to this participant, 
the high rating was based on the pastor motivational skills as a leader. In her response, she 
pointed out that the pastor got everyone highly excited to start the study. In her opinion, 
the coach could have managed the project differently by following patterns. According to 
the second participant, “The coach could have informed us more on the lesson content 
that needs to be covered, instead of leaving it to the instructors.” She felt that the coach 
led in such a manner that she was able to understand the process and was free to ask 
questions in order to keep on focus. According to this participant, the coach has an open 
and affable personality, which resulted in interactions with the participants. According to 
this participant, should the pastor or coach facilitate another project of this kind, the 


coach’s personality and mannerism could be improved so that it does not hinder the 
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spontaneity of the group. This participant concedes that some groups feel safe when the 
leadership comes up with ideas and make the decisions. 

The coach feels that a few participants responded because of the lack of insistence 
on the part of the research assistants. Furthermore, the smallness of the group could have 


scared a lot of people who wanted their response to remain anonymous. 


CHAPTER SIX 


REFLECTION, SUMMARY, AND CONCLUSION 


A valid beginning point in a strategy to move from a low-commitment church is to 
develop the teaching ministry.! The evidence obtained as a result of this intervention 
supported this concept. Developing lay ministry through a program of teacher mentoring 
can be a rewarding and transforming experience. For many years, Mt. Gilead has had a quest 
for something that would stimulate and motivate the members for a deeper involvement in 
the study and knowledge of God’s word. The pastor believes that members of Mt. Gilead 
have received a taste from the “well” of God’s love. To members who were involved in this 
project, this experience has proved that God’s Word is powerful and magnetic. Many have 
indicated that the more they explored in God’s Word for knowledge, the more desire they 
developed for a greater understanding. The learning that has emerged from this process has 
been beneficial to this pastor and the church. It has remforced the notion that obedience is 
better than sacrifice. In Matthew 28:19-20, Christ commands us to go into the entire world 
and preach, teach, and witness. He says that he will be with us always. The church is 
convinced and ready to serve the Lord with a greater commitment. This pastor is 
encouraged by the outcome of these sessions because during the process of designing the 


project, it seemed as if the devil was working against the success of this project. In the 


I Lyle E. Shaller, 44 Ways to Expand the Teaching Ministry of Your Church (Nashville, 
Tennessee: Abingdon Press, 1992), 10. 


IZ 
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summer of last year, the designer, together with the context committee struggled to develop 
a proposal for the project. The designer feared that “the sheep would scatter.” The spirit and 
level of confidence of the designer were low because he was incapacitated due to a major 
surgery that he had to undergo. When the approval came in February, the group came 
together to plan the project for March. The project as planned by the context committee has 
revived the spirit of the members within the Church. Over the years, the core membership 
has changed from being middle aged to senior citizens. Many auxiliaries, activities, and 
especially the Church school were languishing. We have transformed the church from just 
existing to the one with expectations. Thus, this project has transformed the spirit of the 
membership. The church school has increased in number and finance. We have also 
purchased more teaching materials such as commentaries, books and more teaching devices. 
The participants of the sessions including other members have changed for the better as 
shown by the prevailing positive attitudes within the church. Thus, the results of the study 
are clear. The fruits of this program or project are shown in the increase in confidence level, 
teaching skills, appreciation for the experienced teachers, encouragement, Biblical 
knowledge, and pride about the church and its mission. Sometimes the styles and techniques 
that are employed by experienced teachers or pastor can overwhelm many that want to 
teach, but all Christians should be rooted and grounded in the knowledge of the “Word” so 
that love and not fear could dwell in their hearts. The mentoring process resulted in the 
experienced teachers being spiritually motivated and the inexperienced one informed 
through the examples that were given to them. That led to a gain of insight by the learners 
on how to teach by following the examples of their mentors. Opportunities for cooperation 
existed as both groups shared and exhibited their resourcefulness. The project was enriched 


by harmony and fellowship that was displayed during these sessions. Through the teacher 
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teaching teachers program, potential teachers were identified. The fact that they volunteered 
to teach does demonstrate their willingness to be trained and considered as future teacher. 


This has renewed everyone’s commitment to Christian education. 
What Must Be Done Differently 


The design did not have the option of matching educated religious mentors with 
mentees. Due to the small size of the congregation, the concern was to make the best match 
with the limited number of mentors and mentees available. In a larger congregation, the pool 
of potential mentors and mentees is greater. Therefore, I suggest that a higher degree of 
compatibility be used in matching the mentor and mentee. 

Secondly, in an ongoing church training program, care should be taken in the 
selection of participants. Feelings of alienation could develop after the project has begun, as 
more people want be part of it. Many persons might not become a part of it because of the 
close nature of the intervention. If possible, the model should be inclusive. 

Thirdly, at least three or more research assistants should be selected at the beginning 
of the intervention. This is to ensure a complete dissemination and collection of the data. 
This number of research assistants would provide coverage for absenteeism or a possible 
lack of cooperation that may manifest itself. 

Finally, I recommend that the model of teacher mentoring be modified to 
accommodate the needs of the church. Because the program was very popular with the 
members at Mt Gilead church, the pastor or coach plans on modifying it for future 


implementation at this church under his guidance and leadership. 


APPENDIX A 
SUMMARIES OF RAW DATA 
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Appendix A 





Category #1 Teacher — Lead # 1 
Test Questions Responses 
Pre-test 
A. 


I. Teaching is rewarding, demanding, time consuming and motivating. 
2. The students are cooperative, too quiet, friendly and creative. 


3. The curriculum is helpful, well organized, resourceful and too structured. 


B. The following statements which represent the strengths I bring to my teaching, Love 
for the persons I teach, commitment to teaching in church I believe in Jesus Christ as Lord 
and Savior desire to share the good news of God’s love with other creative approaches to 
teaching, knowledge of and interest in the Bible, ability plan and organize, able to ask 


questions and lead a discussion. 


C. Rate the following according to your needs: 2= great need, 1=some need, 0=no I need 
help with | planning lesson1 understanding the curriculum, lunderstanding and 
interpreting Bible passages, 2 asking questions, | relating to students with special needs, 2 
motivating students to participate, 2 relating to students with behavior problems, | using 


creative activities with students, 2, using technology, leading a discussion, 1 giving 
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directions to guide student activities, 2 interesting ways to teach the Bible, I would like 


help as soon as possible 1). Interesting ways to teach the Bible, and 2) using the Bible. 


D. Rank the following from1 to 5 (1=high, 5= low) m the importance to you. 

1. I feel most effective as a teacher when 4 a lesson goes as planned, | student raise 
Important questions, 4 there no discipline problems, I students remember important points 
of the lesson, 1 students express themselves in creative ways. 2. The teaching activities [ 
prefer are 3 small and large group discussions, role-playing drama, and puppets, 4 using 
technology in creative ways, | using Bible and resource books for exploring, 1 creative 
activity with paper, paints, and pencil. 

Final Self-Evaluation 

Indicate on a scale from 1-5 how well did you teach your assistants to teach. 

Not helpful 1 2 3 (4) 5 Very helpful 

(2) Was there anything you would like to have done differently? . 

I would like to have conferred with my assistant more than twice before our presentation 
(3) Did you learn anything new in the process? 

As a mentor I assumed too much — greater organization is needed. 

(4) Are you stimulated to further creative Bible study? 

Yes I am stimulated; this project stimulated a wealth of ideas. 

(5) Has your understanding and appreciation of the Bible been more enriched as results of 
this workshop? 


Yes. I will never take the lessons for granted. 
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Program Evaluation 

Category #3 

Hypothesis Evaluation—-Summary 

The program informed, and increased enthusiasm that participants gladly attended the 
sessions. They truly wanted more. 

Pastor or Coach 

Ranging from Poor | 2 3 4 (5) to very good. He had participants highly excited to start 
this study, but he could have structured it more in content needed to cover. The coach left 
structuring to the performer. 

Category # 2 Teacher—Assistant # 1 


Test Question Response 





Pre-test 

A. 

1. Teaching for me is frightening, challenging, stimulating, and motivating. 
2. The students are motivated, too quiet, creative, and challenging. 


3. The curriculum is creative, well organized, resourceful and appropriate. 


B. The following statements represent strengths I bring to my teachings. Love for the 
persons I teach, commitment to teaching in the church, Belief in Jesus Christ as Lord and 
Savior; desire to share the good news of God’s love with others, skills with music, drama, 


art, or other field. 
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C. Rate the following according to your needs: 2=great need, 1=some need, 0=no need. | 
need help with: 1 planning lessons, 1 understanding the curriculum, 1 using technology, 1 


interesting ways to teach the Bible. 


D. Rank the following from 1 to 5 (1= high, 5= low) in the order of importance to you. 

1. I feel more effective as a teacher when: 1 a lesson goes as planned, 1 students raise 
important questions, 1 there are no discipline problems, 1 students remember 
important points of the lesson, 1 student express themselves in creative ways. 


2. The teaching activities I prefer are 1 small and large group discussions. 


Post-test 

A. 

1. Teaching for me is frightening, challenging, demanding and motivating. 
2. The students are motivated, cooperative, creative and friendly. 


3. The curriculum is helpful, creative, well organized and appropriate. 


B. Love for the persons I teach, ability to communicate with children or youth, ability to 


plan and organize, and ability to ask and lead a discussion. 


C. Rate the following according to your needs: 2 = great need, 1= some need, 0 = no 


need. Q understanding the curriculum, 0 asking good questions, motivating students. 


80 


D. 

1. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance. I feel 
effective as a teacher when: 5 when a lesson goes as planned. Students remember 
important points, 5 students express themselves in creative ways. 

2. The teaching activities I prefer are: 5 small and large group discussions, 5_using Bible 
and resource books for exploring, 5 using technology in creative ways. 

Weekly Evaluation 

Question one Answer. Did a good job, gave good examples, broke the lesson down (2) 
the teacher could have been more helpful by requesting more audience response. (3) The 
teacher was helpful in planning to the class’s understanding (4) She needs to practice 
more. 

Final Evaluation of the Assistant 

(1) Ona scale of 1-5, I listed a (4) to indicate how well I am equipped to teach a class. 
(2) I need to learn to be more competent interesting ways to teach the Bible using 
technology explaining the lesson. (3) The helpful things the teacher did resourceful and 
cooperative (4) the mentoring of love for teaching, knowledge of the Bible and ability to 
plan and organize made the “buddy system helpful. (5) The part of the study that 
influenced me was the desire to share God’s love with others, and learnmg more about 


God’s Word. 
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Category # 1 Teacher—Lead #2 
Test Questions Response 
Pre-test 

A. 


1. Teaching for me is: challenging, exciting, rewarding and demanding. 
2. The students are: motivated, cooperative and friendly. 


3. The curriculum is: helpful and appropriate. 


B. The following strengths I bring to my teaching are: Love for the persons I teach, 
ability to communicate to teaching with children or youth belief in Jesus Christ as 


Lord and Savior, creative approaches to teaching and ability to plan and organize. 


C. Rate the following according to your needs: 2 = great need, 0 = no need. I need 
help with 0 planning lessons, 1 understanding the curriculum, 1 understanding and 
interpreting Bible passages, 0 asking questions. 


The above need that I would like help with as soon as possible is using technology. 


D. Rank the following from 1 to 5 (1 = high, 5 = low) in order of importance to you. 1 
A lesson goes as planned, 1 student raise important questions, 3 there are no 
discipline problems, and 3 students express themselves in a creative way. 2 the 
teaching activities that I prefer are 1 small and large group discussions, 3 role 
playing, drama and puppets, 3 using technology in creative ways, using Biblical 


resources books. 
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Final Self Evaluation 
(1) Indicate on a scale 1 to 5 how well did you teach your assistant to teach. 

Not helpful 1 2 3 4 (5) Very helpful 
(2) Was there anything you would like to have done differently? I would have enjoyed the 
opportunity to spend more time with my assistant. (3) That what I learned new in the 
process that there are individuals in our church who are willing to teach. Given the proper 
guidance and the proper resources, they will put forth a strong effort. (4) I am more 
stimulated and ever to participated in Bible study. I am blessed that my husband has 
participated in and benefited from the studies. It is hard to explain the joy, the sense of 
accomplishment I felt when I saw him walk into Sunday school. (5) The series of 
workshops had enriched my appreciation and understanding of the Bible. I wish there had 
been more time for briefing and follow up. I thanked her for her fine job. 
Program Examination Category #3 
Evaluation of the Workshop 
(1) Did this workshop provide you with the stimulation to further study and acquaint 
yourself with the basic tools for creative Bible study and teaching? Yes, I was studying 
and preparing for teaching, the project prepared opportunity for the pastor and others to 
exhibit and share resources. (2) Did this workshop develop in you the courage and 
confidence to teach a Sunday school class? I am already teaching on alternate Sundays. I 
was strengthened. (3) I am already teaching Sunday school. (4) I was tremendously 
enriched. It was spiritually rewarding to have others committed. (5) The project 


necessitated careful planning; the participants took pride in their work. 
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Evaluation of the Hypothesis 


It generated courage, awareness of various reasons, and appreciation and a sense of pride 





for teachers. 

Category #2 Teacher—<Assistant #2 
Test Questions Response 

Pre-test 

A. 


1. Teaching for me is frightening, challenging, demanding, and time consuming. 
2. The students are motivated, cooperative, challenging and eager for expression. The 
Curriculum is helpful, well organized, resourceful and too structured. 


3.The curriculum is well organized, resourceful, appropriate and complicated. 


B. The following statements represent strengths you bring to your teaching. Love for 
the persons I teach, ability to communicate with children and youth, belief in Jesus Christ 


as Lord and savior, desire to share the good news of God’s love. 


C. Rate the following according to your needs: 2 = great need. 0 = no need. I need help 
with: 2 planning lessons, 1 understanding the curriculum, 2 understanding and interpreting 
the Bible, 1 asking good questions, 1 relating to children with special needs. 1 motivating 
students to participate, 1 understanding how people learn. I would like help soon: 1 


interpreting Biblical passages and 2 telling Bible stories. 
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D. 

1. Rank the following from 1 to five (1 = high, 5 = low) in the order of importance to 
you. I fell most effective as a teacher when: 4 a lesson goes as planned, 2 students 
raise important questions, 5 there are no discipline problems. 

2. I prefer small and large group discussions, using technology in creative ways. 

Post-test 
A. 


I. Teaching for me is challenging, Stimulating, time-consuming and motivating. 

2. The students are motivated, too active, challenging, and eager for expression. 

3. The curriculum is helpful, well organized, resourceful, and appropriate. 

B. The following statements represent strengths I bring to my teaching, love for the 
persons I teach, ability to communicate with children or youth, ability to plan and 


organize, ability to ask questions and lead discussions. 


C. Rate the following according to your needs 2 = great need, 1 = some need, 0 = no 


need. I need help with: 1 planning lessons, leading discussions, 2 telling Bible stories. 


D. 

I. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance. | 

feel most effective as a teacher when: 4 a lesson goes as planned, Students remember. 

2. The teaching activities I prefer are using Bibles for resource exploring, 2 small and large 


group discussions, and, using technology in creative ways. 
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Weekly Evaluation 

(1) The teacher was effective and straight forward, brought out pertinent points. 

(2) The teacher could have been more helpful by controlling intervening of students. 

(3) Extremely effective- mixed questions leading to discussion on everyday life. 

(4) The teacher can become effective by more practice, illustrations, and preparation. 
Final Evaluation 

(1) On a scale of 1 (not equipped) to 5 (very equipped) I sign myself a (3) for teaching a 
class by myself. 

(2) To be more competent I need to read and study the Bible more to feel confident. 

(3) The lead teachers extended themselves to assist the assistant teachers in every way. (4) 
The lead model was very helpful. It was good to have someone to answer question. (5) 
My desire was influenced to learn more about the Bible Soni my preparation and research 


for teaching my class ignited my interest and desire to learn. 





Category #1 Teacher-- Lead # 3 
Test Questions Response 

Pre-test 

A. 


1. Teaching for me is rewarding, challenging, stimulating and motivating. 
2. The students are motivated, cooperative, friendly and challenging. 


3. The curriculum is helpful, well organized, resourceful, and appropriate. 
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B. The following statements represent strengths I bring to teaching are love for the 
persons | teach, ability to communicate with children or youth, commitment to teaching in 


the church and belief in Jesus Christ as Lord and Savior. 


C. Rate the following according to your needs: 2= Great need, 1= some need, 0= no need 
I need help: 1 planning lessons, 1 understanding curriculum, 1 understanding and 
interpreting Bible passage, 0 asking good questions, 0 telling Bible stories, 1 using 
technology, 1 giving directions to guide student activities, 1 leading a discussion I would 


like help soon as possible (1) supplementary and (2) technolo gy. 


D. 

1. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance. I feel 
more effective as 2 teacher when: 4 a lesson goes as planned, 1 student raise important 
questions, 2 students remember important points of the lesson. 

2. The teaching activities I prefer are: 2 small and large group discussions, 4 role- playing, 
drama, and puppets, 3 using technology in creative ways, 1 using Bibles and resources 
books for exploring, 5 creative activities with paper, paint, pencil. 

Final Self Evaluation 

Indicate on a scale from 1- 5 how well did you teach your assistants to teach. 

Not helpful 1 2 3 (4) 5 Very helpful 

(1) I assigned myself 4 + (2) There was not anything that I would like to have done or said 
differently. (3) Yes I learned something new in this process. (4) Yes I am stimulated to 
further creative Bible study, always. (5) Yes my understanding and appreciation of the 


Bible has been enriched as results of this TTT workshop. 
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Program Evaluation Category #3 

Workshop Evaluation (all) 

(1) Yes, this workshop provided me with the stimulation to further study and acquaints 
myself with basic tools for creative Bible study and teaching. 

(2) N/A- presently on the teaching Staff already have courage and confidence. 

(3) N/A- already on teaching staff and available to teach. 

(4) I was spiritual stimulated by participating in this program. I was introduced to various 
methods and talents among the TTT participants 

(5) To be deemed successful this program requires continuous effort to accomplish and 
measure its effectiveness. 

Hypothesis Evaluation —- Summary 

(1) This TTT program has identified potential teachers among a volunteer grouping of 
individuals who demonstrated an interest and commitment in furthering the need for 
Christian educating. (2) Provide/ creates an atmosphere conducive for teaching and 


learning. (3) Presented effective teaching skills that will encourage and motivate others. 


Category #2 Teacher—Assistant # 3 
Test Question Response 
Pre-test 

A. 


I. Teaching for me is frightening, rewarding, challenging and motivating. 
2. The students are no answer. 


3. The curriculum is helpful, well organized, resourceful and appropriate. 


88 


B. 
The statements that represent strengths that I bring to my teaching are: Love for the 
persons I teach, ability to communicate with children or youth, commitment to teaching in 


church, belief in Jesus Christ as Lord and Savior. 


C. Rate the following according to your needs: 2= great need, 1= some need, 0= no need. 
I need help with: 2 planning lessons, 2 understanding and interpreting Bible passages. I 
would like help as soon as possible in (1) understanding and interpreting the Bible, and (2) 


planning lessons. 


D. 

1. Rank the following from 1 to 5 (1= high, 5 = low) in the order of importance, I feel 
more effective as « teacher when: 2 a lesson is planned, 3 students raise important 
questions, 5 there are no discipline problems, 4 students express themselves creatively. 2 
The teaching activities that I prefer are small and large group discussions, using Bible, 
resource books for exploring and creative activities with paper, paints. 

Pre-test 

A. 

I. Teaching for me is rewarding, challenging, stimulating, and motivating. 

2. The students are motivated, cooperative, friendly and challenging. 


3. The curriculum is helpful, resourceful, and appropriate. 


B. The following statements that represent strengths I bring to teaching. Love for the 


persons I teach, ability to communicate with children or youth. 
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C. Rate the following according to your needs 2 =great need, 1 =some need, 0 =no need. 


I need help in planning lessons, 1 understanding the curriculum, 2 telling Bible. 


D. 
1. Rank the following from | to 5 (1= high, 5 = low) in the order of importance. I feel 
effective as a teacher when, 3 a lesson goes as planned, student remember points. 
2. The teaching activities 2 prefer are small and large group discussions, using Bibles 

and resource books for exploring, 3 using creative activities with paper, paint, pencil. 
Weekly Evaluation 
(1) The teacher was most helpful- broke the lesson down, simple and understands level (2) 
The teacher could have been more helpful, asked more questions. (3) The teacher was 
very effective; we learned what she wanted us to learn. (4) She can become more effective 
gaining confidence through practice. 
Final Evaluation of the Assistant 
(1) Ona scale of 1 to 5, I give myself a (3) being equipped to teach a class by myself. (2) I 
need to continue study of the Bible for understanding. (3) The lead teacher provided 
support to help enhance and clarify questions I was unsure of how to answer. (4) The lead 
teachers had experience to give help with how to find resources and various ways to 
teach. (5) The study was motivating. The more we read and studied the more I wanted to 


know and research for understanding and found the understanding enriched spiritually. 
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Category # 1 Teacher --Lead #4 
Test Questions Response 
Pre-test 

A. 


1. Teaching for me is nurturing. 

2. The students are friendly. 

3. The curriculum is well organized. 

B. Identify which of the following statement represents strengths you bring to your 
teaching: a desire to share the good news of God’s love with others, interesting ways to 


teach the Bible. 


C. Rate the tollowing according to your needs: 2= Great need, 1= some need, 0= no 
need. I need help with understanding and interpreting Bible passages, using technology 
and creative activities with children. The two of the above need that I need help as soon as 


possible are (1) Commitment to teach more often, and (2) find supplementary resources. 


D. 

1. Rank the following from 1 to 5 (1 being high, 5 being low) in the importance to you. I 
feel more effective as a teacher when: 2 the lesson goes as planned, 1 students raise 
important questions, | there are no discipline problems, 1 students remember important 
points of the lessons, 2 students express themselves in creative ways. 

2. The teaching activities that I prefer are: role-playing, drama, and puppets, using Bibles 


and resource books for exploring. 
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Program Evaluation Category #3 

Evaluation of all workshops 

(1) Did this workshop provide you with the stimulation to further study and acquaint 
yourself with basic tools for creative Bible study and teaching? Yes, and also those whom 
I was around not in the study were aroused. 

(2) Did this workshop develop in you courage and confidence to teach a Sunday school 
class? Sure, it pushed me to study more and to research what I studied. 

(3) Would you be available to teach a Sunday school class if you were asked? On 
command, so I study each lesson to be prepared. 

(4) Were you spiritually enriched by your participation in this program? If so, how? 
Yes, I realized to teach one is held to live and question his life according to his learning. 
(5) Is there any other aspect of this project that you would like to expound on? 

1 thought by that perhaps teachers would be tested on Bible lessons. This would 
encourage study. 

Hypothesis Evaluation 

How has this Teacher Teaching Teachers program met its objectives as set out in the 
hypothesis? This program encouraged those to attempt teaching, gain confidence while 
broadening their knowledge of God’s Word, who without the experience would remain 


pew- sitters. With continuation of the program souls are enriched and the Devil is furious. 
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Category #2 Teacher —Assistant #4 
Test Question Response 

Pre-test 

A. 


1. Teaching for me is exciting, rewarding, challenging, and stimulating. 

2. No response 

3. No response 

B. The following statements which represent strengths I bring to my teaching Love for 
the persons I teach, ability to communicate with children and youth, commitment to 
teaching in the church, belief in Jesus Christ as Lord and Savior, desire to share the good 


news of God’s love with others. 


C. Rate the following according to your needs: 2= great need, 1= some need, 0= no need 
I need help with: 2 planning lessons, 2 understanding the curriculum. Two of the above 
needs that I would like help as soon as possible are (1) interesting way to teach the Bible, 


and (2) finding supplementary resources. 


D. 

1. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance. 
I feel more effective as a teacher when: 4 a lesson go as planned, 2 students raise 
important questions, and 5 they’re no discipline problems. 


2, The teaching activities I prefer are using Bible and resources books for exploring. 
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Post-test 

A 

1. Teaching for me is exciting, rewarding, challenging, and motivating. 
2. The students are motivated, cooperative, friendly, and challenging. 


4. The curriculum is helpful, well organized, resourceful and appropriate. 


B. The following statement that represents strengths I bring to my teaching love for the 


persons I teach, belief in Jesus Christ as Lord and Savior. 


C. Rate the following according to your needs 2= great need, 1= some need, 0= no need. 
I need help with: 1 planning the lessons, 1 understanding the Curriculum. I would like help 


with (1) understanding, interpreting the Bible (2) planning lessons. 


D. 

1. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance. I feel 
effective as a teacher when: 1 Students remember important points of the lesson. 

2. Using Bibles and resource books. The teaching activities I prefer are: 2 small and large 
group discussions and 1 using Bibles and resource books for exploring. 

Weekly Evaluation 

(1) Our teacher was most helpful by being prepared and making strong points. 

(2) Could have been more helpful by not being timid, she has lots of good to say. 

(3) Yes the teacher was effective. 


(4) The teacher can become effective as the project progresses by teaching more often. 
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Final Evaluation for the Assistant 

(1) On a scale of 1 to 5, I assign myself a (3) for being equipped for teaching a class, 
(2) To be competent I need to learn how to interpret the Bible that will reflect on life. 
(3) The lead teacher helped with knowledge of the Bible, and resource material. 

(4) Yes, the mentoring system was good and I was able to bounce of different ideas. 
(5) The part that influenced my desire to learn more about the Bible was the resource 
material. The more you learned the more background you wanted to know. 
Category #1 Teacher—Lead # 5 


Test Questions Response 


Pre-test 

A. 

1. Teaching for me is exciting, rewarding, challenging, and motivating. 
2. The students are cooperative, creative and friendly. 


3. The curriculum is attractive, well organized, appropriate and excellent. 


B. The following statements represent strengths I bring to my teaching. Love for the 
persons I teach, ability to communicate with children or youth, commitment to teaching in 
church. Belief in Jesus Christ as Lord and Savior, desire to share the good news of God’s 
love with others, knowledge and interest in the Bible, and the ability to ask questions and 


lead the discussion. 
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C. Rate the following according to your needs: 2= great need, 1= some need, 0= no need 
I need help with: 1 understanding and interpreting Bible passages, 1 motivating students to 
participate, ] using creative activities with student.1 Interesting ways to teach the Bible. I 
would like help as soon as possible with (1) using technology and (2) interesting ways to 


teach the Bible. 


D. 

I. Rate the following from 1 to 5 (1= high, 5 = low) in the importance to you. 

I feel most effective as a teacher when: 1 a lesson goes as planned, | student raise 
important questions, 1 student remember important points of the lesson. 

2. The teaching activities that I prefer are: 1 small and large group discussion, and 1 using 
the Bible and resource books for exploring. 

Final Self-Evaluation 

Indicate on a scale from 1 to 5 how well did you taught your assistant to teach. 

(1) Not helpfull 2 3 (4) 5 Very helpful 

(2) There was not anything I like to have done differently (3) Yes, a few new techniques 
and delivery (4) Yes, I am stimulated to further creative Bible study, always (5) Yes, my 
understanding and appreciation of the Bible has been greatly enriched as a result of this 


workshop. 


Program Evaluation Category # 3 
Workshop Evaluation (all) 
(1) This workshop stimulated me to further study and self-equipping. It helped develop my 


teaching skills (2) No response (Has been a regular teacher for a great number of years) 
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(3) No response (On staff as teacher and superintendent) (4) Yes, God’s word in the other 
aspect of this project I would expound on is to see the church continue to build on the 
mentoring process that this study help develop. 

Hypothesis Evaluation 

This study has met its objectives by touching people in the congregation who normally 
would not be interested in teaching. They have come forth to be a part of this mentoring 
study under the coach or pastor, and consequently the Church school membership has 


increased significantly. It has motivated others to become actively involved in the Study of 





God’s word. 
Category #2 Teacher—Assistant # 5 
Test Question Response 

Pre test 

A. 


1. Teaching for me, is: rewarding, nurturing, challenging, and motivating. 
2. The students are: motivated, cooperative, creative and challenging. 


5. The curriculum is helpful, creative, resourceful and appropriate. 


B. The following statements represent strengths you bring to your teaching Love for the 
persons I teach, belief in Jesus Christ as Lord and Savior, desire to share the good news of 


God’s love with others, ability to plan and organize. 
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C. Rate the following according to your needs: 2= great need, 1= some need, 0= no need. 
I need help with: 1 planning lessons, 2 understanding the curriculum, 2 understanding and 


interpreting Bible passages, 1 leading a discussion. I need help 


D. 

1. Rank the following from 1 to 5 (1= high, 5 = low) in the order of importance. I feel 
most effective as a teacher when: 1 a lesson goes as planned, 1 student soon as possible 
understanding the curriculum and interpreting Bible passages remember import points of 
the lesson, 2 students express themselves in creative ways. 

2. The teaching activities I prefer are small and large group discussions, and using Bibles 
and resources books for exploring. 

Post-test 

A. 

1. Teaching for me is rewarding, nurturing, challenging and motivating. 

2. the students are: motivated, cooperative, creative and challenging. 


3. The curriculum is: helpful, attractive creative and resourceful. 


B. The following statements represent strengths I bring to my teaching. Love for the 
persons I teach, belief in Jesus Christ as Lord and Savior. Desire to share the good news 


of God’s love with them, ability to plan and organized. 


C. Rate the following according to your needs 2. =Great need, 1=some need, 0 = no need 


I need help: 1 planning lessons, 2 understanding and interpreting Bible passages 
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D. 

I. Rank the following from 1 to 5 (1=high, 5 = low) in the order of importance 

I feel most effective as a teacher when: 1 a lesson goes as planned. 1 student 
remembers important points of the lesson, 2 students express themselves in creative ways. 
2. I prefer 1 small and large group discussion, 1 using Bible and resource books for 
exploring. 

Weekly-Evaluation (practicing teaching) 

(1) He was very helpful by being fully prepared. Gave background on the lesson 

(2) He was nervous but presented the lesson well. He needed more time to explain the 
lesson 

(3) Very effective. Practical explanation, gave example and situations. 

(4) The teacher can become more effective by continually studying, through 
encouragement, increased participation, and more opportunities to teach. 

Final Evaluation of the Assistant 

(1) Ona scale of 1-5, (3) will indicate how equipped to teach a class by myself. 

(2) To be more competent I need to study more, read the Bible with understanding. 

(3) The lead teacher explained and knew the subject matter. 

(4) Yes, the mentoring gave everyone in the class a chance to share with others. 

(5) The more I learn about the Bible that gives me the desire to learn more. The Bible is 


very interesting. 
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Category #1 Teacher—Lead # 6 
Test Question Response 

Pre- test 

A. 


I, Teaching for me is exciting, rewarding, challenging and motivating. 
2. The students are cooperative, creative, friendly, and challenging. 


3. The curriculum is helpful, creative, limiting and resourceful. 


B. The following statements that represent strengths I bring to my teaching. 
Love for the persons I teach, commitment to teaching in the church, belief in Jesus Christ 
as Lord and Savior; desire to share the good news of God’s love with others, creative 


approaches to teaching, knowledge and interest in the Bible. 


C. Rate the following according to your needs: 2= great need, 1= some need, 0 = no need 
I need help with understanding and interpreting Bible passages, relating to students with 
special needs, motivating students to participate, 1 leading a discussion. Two needs that I 
would need help with soon is (1) motivating students to participate (2) Understanding 


how persons learn. 


D, 
I. Rank the following from 1- 5 (1= high, 5 = low) in the order of importance to you. I 


feel more effective as a teacher when 1 a lesson goes as planned, student raise important 
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questions, there are no discipline problems, and students express themselves in a creative 
way. 

2. The teaching activities I prefer are: 1 small and large group discussions, using 
technology in a creative way, using Bibles and resource books for exploring. 

Final Self-Evaluation 

Indicate on a scale from 1 (not helpful) to 5 (very helpful) how well you taught your 
assistant 1 23 4 (5) 

(2) No, there was not anything that I would have done differently. 

(3) Yes, a difference between preparing for creative Bible study and regular study. 

(4) Yes, I am stimulated to further creative Bible study? 

(5) Yes, my understanding and appreciation of the Bible has been more enriched as a 
result of this workshop. 

Program Evaluation Category # 3 

Workshop Evaluation (all) 

(1) This program provided me with the stimulation to further study and acquaints myself 
with basic tools for creative Bible study and teaching. 

(2) This workshop developed in me courage and confidence to teach Sunday school class 
(3) Yes, I am available to teach a Sunday school class if I am asked. 

(4) I was enriched spiritually by getting to know more about each interested Bible student. 
(5) Another aspect of this project that I would like to expound on is a wider spiritual, 


participation of group study. 
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Hypothesis Evaluation 


The long-term goal of learning was met because of the shortness of the program. 


Category # 2 Teacher — Assistant # 6 
Test question Response 

Pre-test 

A. 


1. Teaching for me is rewarding challenging 
2. The students are motivated cooperative. 


3. The Curriculum is helpful, too difficult. 


B. The following statements which represent strengths I bring to my teaching love for the 
persons I teach, ability to communicate with children or youth, commitment to teaching in 


church, belief in Jesus Christ as Lord and Savior. 


C. Rate the following according to your needs 2= great need, 1= some kneed, 0= no need. 
I need help with planning lessons, understanding the curriculum, understanding and 
interpreting Bible passages. 

(Left two pages of test questions unanswered). 

Post-test 

A. 

1. Teaching for me is motivating 

2. The students are cooperative 


3. The curriculum is well organized 
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B. The following statements represent strengths bring to my teaching. 
The desire to share the good news of God’s love with others, and knowledge of and 


interest in the Bible. 


C. Rate the following according to your needs. 2= Great need, 1 = some need, 0 = no 
need. 1 planning lessons; 0 understanding the curriculum, 1 understanding and interpreting 
Bible passages, 1 asking good questions, 2 relating to students with special needs, 0 


motivating students to participate, 0 relating to students with behavior problems. 


D. 

1. Rank the following from 1 to 5 (1 = high, 5 = low) in the order of importance to you. I 
feel effective as a teacher when: 3 a lesson goes as planned, 1 students raise important 
questions, 1 There are no discipline problems, and 1 students remember important points 
of the lesson, 4 student remember important points of the lesson. 

2. The teaching activities I prefer are (1) small and large group discussions, (2) using 
Bibles and resource books for exploring. 
Weekly Evaluation 

(1) The teacher was most helpful because he was well prepared, explained the lesson well, 
gave good examples. (2) The teacher could have been more helpful by staying in God’s 
word and study more. (3) Yes, the teacher was very effective. He made one think. (4) The 


teacher can become more effective by researching, studying the Bible, and practicing. 
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Final Evaluation for the Assistant 

(1) Ona scale from 1 to 5 a (3) would describe how equipped to teach a class by myself. 
(2) I need to learn to teach more to become more competent. (3) The lead teacher helped 
me by emphasizing the mission of educating our children. (4) The mentoring, or “buddy 


system” was very helpful, it aided in the sharing of information. 


APPENDIX B 
TEACHER SURVEY DATA 
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Lead Teachers Response level (Pre-Fest) 





kems or questions in the survey 


Figure 1. Pre-test for the lead teachers. Each data point represents the mean 6 


respondents, 


14 


42+ 


aadly 
| 


Assistant Teachers response level! (Pre-Test) 
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Figure 2. Pre-test for the assistant teachers. Each data point represents the mean from 6 


respondents. 
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Assistant teachers reaponse evel (Post-Test} 





kems or questions in the survey 


Figure 3. Post-test for the assistant teachers. Each data point represents the mean from 6 


respondents. 


Sessions on Evaluation and reflection 

Initially, we proposed that after a six-week training session, only one session 
would be needed for evaluation and reflection. However, it later became apparent that two 
sessions were needed to allow the focus groups enough time to complete the evaluation 
forms and participate in a meaningful dialogue. 

All the participants that were involved in this project indicated that they had 
greatly benefited in so many ways. For the pastor or coach, it was a great joy to witness 
tangible results of the Holy Spirit transforming persons during these working sessions and 
the congregation as a whole, all of which emanated from this intervention. Pew “setters” 
who had been latecomers, were now arriving early and ready to work in the departments 


of the Sunday school and throughout other axillaries of the Church. All persons agreed 
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that this style of training was beneficial to the well being of the church, and that Mt. 
Gilead must maintain an on-going program of study. As a result of this study, the 
participant’s knowledge and understanding has been improved, their level of confidence 


has increased, and a better use of the Bible has been developed within the church. 


APPENDIX C 
EVALUATION INSTRUMENTS 
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Final Evaluation for Assistants 


(1) Indicate on a scale from 1 (not equipped) to 5 (very equipped) how equipped you 


are to teach a class by yourself: 


it 2 3 4 2 


(2) What do you need to learn to be more competent? 


(3) What helpful things did lead teachers do or say? 


(4) Did you feel like the mentoring, or Abuddy system@, of lead teachers was 
helpful? If so, how? 


(5) What part of the study influenced your desire to learn more about the Bible? 


Name: 
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Final Evaluation for Lead Teachers: 


(6) Indicate on a scale from 1 (not helpful) to 5 (very helpful) how well you taught 


your assistants to teach: 


] 2 3 a 5 


(7) Was there anything that you would like to have done or said differently? 


(8) Did you learn anything new in this process? 


(9) Are you stimulated to further creative Bible study? 


(10) Has your understanding and appreciation of the Bible been more greatly 


enriched as a result of this workshop? 


Name: 
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Weekly Evaluation of Practice Teachers in Sunday School Class by the Students 
for Assistant Teachers Only 
(The answers to these questions will be collected from each student that attends class. The 
Spiritual Coach will be responsible for providing assistance to the students with this 


questionnaire. ) 


(11) How was your teacher the most helpful? 

(12) In what ways could the teacher have been more helpful? 

(13) Was the teacher effective in explaining the lesson to your understanding? 
(14) Are there ways the teacher can become more effective as the project 


progresses onward? 


Name: 
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Teacher Survey Form 
(Administered at the beginning and end of the intervention) 
Pre test for Lead Teachers/Pre test & Post test for Assistants 


A. Please circle the four words in each of the three categories that describe your present 
feelings: 


1. Teaching for me is: 


frustrating frightening challenging time-consuming 
exciting rewarding stimulating motivating 
impossible nurturing demanding 


2. The students are: 


motivated too quiet creative friendly 
bored too active inconsiderate challenging 
cooperative restless uncooperative 


3. The curriculum is: 


helpful too difficult limiting complicated 
too simple creative resourceful too structured 
attractive well-organized appropriate 


B. Identify which of the following statements represent strengths you bring to your 
teaching: 


_____ love for the persons I teach 

____ ability to communicate with children or youth 

_____ commitment to teaching in the church 

___ belief in Jesus Christ as Lord and Savior 

____ desire to share the good news of God=s love with others 
_____ creative approaches to teaching 


knowledge of and interest in the Bible 
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2 — great need l1—some need 0—no need 
___ ability to plan and organize 

____ skills with music, drama, art, or other field 
____ ability to ask questions and lead a discussion 


other: 


C. Rate the following according to your needs: 

I need help with: 

_____ planning lessons 

_____ understanding the curriculum 

_____ understanding and interpreting Bible passages 
_____ asking good questions 

____ relating to students with special needs 
_____ motivating students to participate 

____ relating to students with behavior problems 
___ telling Bible stories 

___ using creative activities with students 

____ using technology 

____ leading a discussion 

_____ understanding how persons learn 

____ giving directions to guide student activities 
____ interesting ways to teach the Bible 

____ finding supplementary resources 


other: 
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Select two of the above needs that you would like help with as soon as possible: 


1) 
2) 


D. Rank the following from 1 to 5 (1 being high, 5 being low) in the order of importance 
to you: 
1. I feel the most effective as a teacher when: 
_____ a lesson goes as planned 
_____ students raise important questions 
___ there are no discipline problems 
______ students remember important points of the lesson 


students express themselves in creative ways 


2. The teaching activities I prefer are: 
____ small and large group discussions 
_____ role-playing, drama, and puppets 
____ using technology in creative ways 
_____ using Bibles and resource books for exploring 
_____ creative activities with paper, paints, and pencils 


E. Has your spirituality been enriched as a result of this study? If so, how? 


Name: 
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Hypothesis Evaluation 
For Lead Teachers 

The purpose of evaluation research is to measure the effects of a program against the 
goals (hypothesis) it set out to accomplish as a means of contributing to subsequent 
decision making about the program and improving on future program. 
Essentials to note: 

Who cooperated? 

Who said that they would cooperate, but didn’t? 

Who declined to cooperate but finally did? 


One of the greatest needs within the Black Church School is a continuous program of 
teaching and enrichment. 


How has this teacher teaching teachers program met its objectives as set out in the 
hypothesis? 
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Assessment of the coach/pastor in his effectiveness for guiding the study (leadership 
and supervision) 


Indicate in a scale from 1 to 5 how effective the pastor/coach in guiding this study was. 
123 45 (circle one) 


Express in words your response to this question. 


In your opinion, what ways could the coach manage this project differently. 





Do you feel that the couch lead in such a manner that you was able to understand the 
process and was free to ask questions to keep you on focus? 











If the coach/pastor should facilitate another project of this kind, what leadership skills 
would you suggest that he improve? 








APPENDIX D 
MENTORING FLOW CHART 
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